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Keeping Their Talents Alive:

Young Women’s Assessment of Radical,

Post-Secondary Acceleration

Kathleen D. Noble
Raina K. Smyth

Twenty-seven of the 30 young women who
entered the University of Washington's Early
Entrance Program (EEP} between 1988 and
19982 compieted a 25-item questionnaire which
askod why they chose early colfege entrance,
whether gender played a rofe i their dectsion,
and how their and others’ attifudes toward
themselves were affected by their participahon
in the EEP. They were also asked about their
perceptions of sexism in educational and work
environments; the values and dreams that
guided their educational, protessianal, and
relational decisions, and whether they thought
early coflege enfrance had been a help or a
hindrance to their goals. Resulls indicated that
although gender was not a factor in most
respondents’ decision to enroll in the EEP,
young women derive a number of unique ben-
efits from radical acceferation, incluging a rare
combination of acceptance and encourage-
ment al a critical age that might help fo inacu-
fate therm against less supportive environ-
ments as they grow ofder.
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he transition from adolescence

to eurly adulthood is a critical
period for gifted young women. Societal
ambivalence about gender roles leads
many to believe they must make a
choice between being smart or being
found attractive and socially valuable.
As a resuit, some young women forego
opportunities to participate in academi-
cally challenging programs.

Over the years, a number of pro-
grams have evolved to promote the
development of young women's talent,
particelarly in nontraditional ficlds like
mathematics and sctence, McCormick
and Wolf (1993) provided an overview
of several of these programs (e.g., Pro-
ject REACH, Expanding Your Horizons,
EQUALS. and Muitiplying Options
Subtracting Bias) and reported on their
success, as measured by both longevity
and proliferation. They caution, howev-
er, that gifted giels ...

continue to face dilemmas which
involve conflicts between social
acceplability and intellectual prowess.
Until these issues are addressed as
an integral part of gifted girfs' educa-
tional experience, we will continue to
see sifuations in which women are
underrepresented in the majority of
technical and scientific careers. (p. 87)
How can parents, educators, and coun-
selors of the gifted redress and reverse
this trend? We believe that one way is Lo
create accelerated educational environ-
ments where females do not have to
downplay their intelfectuality to be
accepled by peers. Academic accelera-

tion has long been greeled with skepti
cism by parents and educators, primarily
because of fears about its psychosocial
ramifications. Many weli-meaning adults
are concerned that students who <kip
grades will feel lonely and isolated. and
by-pass opportunities to develop critical
sacial skills with chronological ape
peers. Stilt others worry that accelerated
adolescents. particulardy girls, will s
out on important social and exireumicu-
lar activities afforded by high school,
However, a number of studies have
shown that academic uceeleration has a
very posilive effect on gifted students
suciud and emotional well-heing, as well
as their inteliectuad growth,

Cornell, Callahan, and Loyd
(199 Lh) used a battery of ussessiment
instruments, inctuding the Califomia
Personality [nventory, to examing the
psychological adjustment of 33 udoles-
cent women who were enrolled in their
first year at Mary Baldwin Coliege.
They found that in contrast to non-aceel-
erant control subjects, sccelerants “evi-
denced a surprisingly consistent pattern
of healthy psychological growih vver
the course of the year™ {p. 135). Early
entrants became “more independent,
resousceful. and self-sutficient. . more
self-assured. more self-disciplined. and
mare strongly oriented toward complet-
ing tasks” (p. 140}, They dalso developed
a stronger sense of selt and became
more empithic and psychologically
minded. At the same time, some sta-
dents expenienced adjustment pronfems
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that may have reflected o mismatch with
this particular residential program {Cor-
neli. Callahan, & Loyd. 1991a).

Richardson and Benbow {1990)

conducted an extensive follow-
up study of over 2000 12-to-14 year
olds who scored in the top 1% on a
national mathematics achievement test
and at the level of bright students four to
five years older on the SATs, and who
were encouraged to accelerate their edu-
cation in a variety of ways. They
assessed students’ social development at
ages 18 and 23 using extensive self-
report questionnaires which asked about
their education, career aspirstions, fami-
by background, employment history,
friendships. and opinions about acceler-
ation. Richardson and Benbow found
that, overall, students felt quite good
about themselves and in control of their
lives, and said they suffered noe detri-
mentat effects from skipping grades or
taking college-level courses while they
were stitl in middle or high school.
“‘Geeater amounts of acceleration were
not refated to greater amounts of social
and emotional difficulties” (p. 467).
Furthermore, more females than mules
reported that acceleration had positive
effects upon their soctal lives,

We have found this favorable pic-
ture to be true in the Early Entrance Pro-
gram (EEP) at the Universily of Wash-
ington. Each year the EEP accepts 16
bright. motivated. and highly disciplined
students. maximum age 14, into the
Transition School. 4 one year preparuto-
ry program that prepares them tor full-
time enroliment in the University the
following year. When asked in a guali-
tative study (Noble & Drummond,

1992} why they chose to radically accel-
erate thewr education, both female and
imale students described how difficult it
was for them to show or use their intelh-
gence in junior or senior high school
how bored and lonely they felt in those
environments, and how free they were
1o be themselves ot the University. A
recent tollow-up study of former early
entrants who had enrolfed in the EEP
between 1977 and 1986 found that those
who had elected 1o/ skip high school and
proceed directly to the University were
as happy. psychologicalty healthy, and
sausfied with their lives as were equally
able young adults who had chosen to
rernain n high school {Noble, Robin-
son. & Gunderson. [993). Not only did
cirly college entrance prevent many
bright individuals from wrmng off 10
schoul betore they had experienced the
Jovs and passibilities of their iniellectual
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potential, but both females and males
proceeded o graduate or professional
schoo! in greater numbers than did
either of the comparison groups. These
groups inciuded National Merit Scholar-
ship finalists, individuals who had been
accepted into the EEP but elected,
instead, to go 1o high school, and indi-
viduals who had been asked to leave the
EEP and return te high school.

Noble, Robinson, and Gunderson
speculated that acceleration was particu-
larly beneficial for young women
because it allowed them to by-pass a sec-
ondary school social milieu that is often
destructive to female inteflectuality, and
“to develop and display their abilities in a
suppottive and nurudng envieonment”
(p. 130). Their study, however, had not
quened fernale respondents on this issue.
The present inquiry was therefore
designed to ask current fernale early
entrants about the effect of radical accel-
eration upon their goals, aspirations, and
sense of sclf, und whether they would
recommend it as an option for other high-
ly capable younyg women.

Method

Participants

The 30 young women who had
completed the Transition School and
enrolled in the University of Washing-
ton’s Early Entrance Program between
1988 and 1992 were invited to join the
investigation. None had participaled in
the 1991 follow-up study. A letter
expluaining the investigation was sent 1o
all eligible participants, along with 4
questionnaire, Twenty-seven students
(90%) responded, a rate obtained by
scnding one tellow-up request @ ail
prospective participants,

Procedure

A 25-temn questionnaire was devel-
oped which interspersed open-ended
questions with Likert-scule response
items. The questions were designed to
glicit information about why young
women would choose early college
entrance, whether gender played a role
in therr decision, and how their and oth-
ers” attitudes were affected by their par-
ticipation in the EEP. Respondents were
also asked about: their perception of
sexism in educational and work envi-
ronments; the values and dreams that
guided their educatioaal. professional.
and relational decisions, and whether
they thought carly college entrance thus
far hiad been a help or a hindrunce to

their goals. The questionnaire was pilot-
ed with scveral students prior 1 ity
admimstrution.

Results

Undergraduate Education
At the time of this study, all but

five respondents were undergraduate
students whose major ftelds of study
were cvenly distibuted among the
humanities, social scicnces, and physi-
cal or life sciences. Three students were
double-majoring 1n science and a
humanity or a social science. The five
remaining respondents had recently
graduated; one was in graduate school
in physics, one was in medical school,
and three were working. Twenty pantici-
pants (74%) claymed that gender played
no role in their decision to earoll in the
EEP, although one student said she
might have been less trightened of high
school had she been male, and anather
believed that the “anti-intelligence senti-
ment” was less pronounced in high
school for males than for females.
Another student stated that she would
not have opted to enter the EEP had she
been malc because she would not have
looked old enough to feel comtortable
in college vlasses. (Sce Tables | and 2)

wenty-four students (897%)

believed they had made the
right decision to skip high schoot and
enter the EEP. Only one student said
that after having been o university stu-
dent for thige years, “the benefis of
being aheud of my peers ascademically
don’t outweigh the disadvuntages of
heing so much younger than the other
students in my clusses and social acuvi-
ties.” Sixteen {39%) felt that mgh

Demographic Information
Total Nz 30
Responses Returned 27 (90%)
Responses Mot Returned 3 (10%)
Age:
ean 16.8
s.0. 1.9
Range 14.20
Ethnicity:
Asian American B (22%}
Caucasian 21 (787%)
Parents' Highest Level of Education
Mother Father
High Schoof Graduate  —- 1 (4%}
Some Calege 2408%:) 1 {4%)
College Graduate 15(56%) 7 126%)
Master's Degree B {22%) B [3D%)
Doctaral Degrea 2(8%)  B{30%
Missing Data 21{8%) 2 (8%]
Tabie 1



schoel would have had a dampening
effect upon their intellectual potential.
Only three respondents (11%) sirongly
belicved that they would have been as
motivated to develop their abilities had
they gone to high school. (See Table 3)

Petceptions of Faculty Treatment
Respondents’ perceptions of treat-
ment by Transition Schoot, Early
Entrance, and University faculty were
mixed. Two believed that females
received better treatment by Early
Entrance staff and that “it shouldn’t be
that way.” Seven respondents felt that
males recerved better treatment in the
Transition School, six of whom cited
male favoritism by the physics instructor
as the problem. Two of these respon-
dents attributed this differential treat-

Undergraduate Education

Current Educational Status:

Undergraduate Student 22 (B2%)
Graduate Student 1 (4%])
Professionat Student 1 {4%)
No Longer a Student 3 (M%)

Undergraduate Field of Study:

Undecided 1 [4%%])

Hurnanities 5(19%}
Social Science 5 (19%}
Natural Science 8 (30%}
Double Major 3{11%)
Missing Data 5 {19%)

Would you have made the same deci-
sion (to skip high school and enter the
EEP)} it you had been male?
Yes 20 {74%) No 2 (8%)
Missing 5 [18%)
Do you think you made the nght deci-
sion?
Yes 24 (89%) No 1 {4%)
Missing 2 {8%)
Would you be willing to do it again?
Yes 20 {7T4%) No 5 (18%])
Missing 2 (8%)
i would have been just as motivated to
develop my potential had | gone to high
school.
1=S8trongly Agree 3{11°%)
2=8omewhat Agree 8 {30%)
3=Somewhat Disagree 6 (22%)

ment to their perception that the best
sludents in physics were usnally male.
But one commented that it could very
well be that my own sense of weakness
made me feel as though the boys were
gelting more atention. Or perhaps in our
group there were more males who hap-
pened to excel in physics.” One other
respondent said

f know that there have been com-
plaints on both sides (male and
female} about female staff mem-
bers' treatment of males and male
staff members' treatment of
females. However ['ve experi-
enced little of either. I've found
mostly that teachers have treated
students according to how well
they da, how hard they try, or how
well they conform to a teacher's
ideas in some circumstances.
Respondents perceived University facul-
ty to slightly favor male students, an
experience that was especially imitating
to one young woman because “the best
students in all my classes are womnen.”

Perceptions of Parental Attitudes
toward Participants

Parents were generally perceived as
very supportive of their daughters’ deci-
sion 10 accelerate their education,
although mothers were perceived as
slightly less supportive than were
fathers. A}l respondents believed that
acceleration positively changed their

parents” attitudes toward them, particu-
larly in terms of their independence and
ability to work hard. Twenty-six respon-
dents (96% ) percerved their parents’
acadermic expectations to be high or very
high; 23 {85%) felt similarly about their
parents’ professional expectations,
although as one student said, "“This isn™
to say nuy parents put pressure on me,
but just knowing my capubililies,
assume that I will achieve highly.”
Anolher pointed out that her parents
“expect me to do my best and they are
satisfied with that, no matter what it 1s.
They don’t push me toward anything. [
can be a housewife or a doctor or any-
thing in between and they would be sat-
isfied as long as [ was bappy.” Only two
respondents felt their parents’ profes.
sional expectations (but not their acade-
mic expectations) 1o be low or very fow,

Self-Perceptions

~ As Tuble 4 suggests, respondents’
perception of their own level of ability
was, they thought, most powerfully
affected by their participation in the
EEP. Early entrance also made them fee!
more confidens socially, and appeared
particularly to enhance the perceplions
of peers and farmily members as well,
One respondent complained, however,
that her peers “'think 1 am smarter than |
am when they fearn that I attend col
lege.”

Parental Attitudes and Support

4=Strongly Disagree 10 (379%)
Mean 2.85 $.D. 106
Table 2

How do you feel that
teachers treated female

and male students?
1=Treated Females Better,

3=Same, 5=Treated Males Better
Mean sSb
TS English Teacher 2.77 59
TS History Teacher 2.85 48
TS Math Teacher 2.95 45
TS Physics Teachar 373 1.00
UW Professors 312 60
EEP Facully/Staft 262 64

Mother: Mean 1.81 sD 74
Father: Mean 1.26 8D 56

{t=Very High, 3=Average, 5=Very Low)
Mean 1.37 SD
Mean 163 5D

As a result of participating in the EEP,

Academically:
Protessionally:

How supportive were your parents of your decision to enter the EEP?
{1=Very Supportive, 3=Neutral, 5=Very Unsupporive)

How did acceleration change your parents’ attitudes toward you an the following
dimensions? (1=Very Supportive, 5=Very Unsupportive)

Mather
Mean S0
Independence 2.04 95
Dating 265 .48
Your aspirations 246 923
Your ability 1o work hard 2.08 89

Your ability 1o handle stress 231 119
How would you rate your Earents expectatmns of you:

{1=Strongly Disagree, 3=No change, 5=5trongly Agree) Mean 30
My parents have greater appreciation and understanding of my abilities. 3.65 BO
My peers have greater appreciation and understanding of my abilities. 4.07 96
My siblings have greater appreciation and understanding of my abilities. 393 Y6
My other family members have greater appreciation and understanding

of my abilittes. 411 .35
i appreciate and understand my abiktes better. 433 1.07
I have become mare confident socially. 413 1.05
My expectations of myself in terms of my career goals have increased. 352 1.15
| view myself as much more capable. 3.74 110
| have higher expectations of mysell. 3.89 t 19
| feel better about myself. 367 1.36

Father
Mean SD
208 102
2.60 A
2.26 86
2.36 80
2.29 1.00

.56
.04

Table 3

Table 4
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Values and Goals
One open-ended question asked
respondents what they hoped o accom-
plishan their lives, both personally and
professionally. Participants cited finan-
cial independence most frequently
{(n=11), followed by happiness, emo-
tional security, and life satisfaction
{n=8), finding a spouse and having chil-
dren (r=8), and earming doctoral degrees
{n=6). Individual professional goals
included becoming a concert pianist, a
physician. a scientist, and an environ-
mental enginger. One respondent
expressed her goals in this way: {1
want] Lo be in a teadership position, to
feel that [ am using my skills and
knowledge, 1o develop strong relation-
ships, to have a healthy, strong family,
and 10 continue growing and teamning.”
Another open-ended guestion asked

respondents what values were mast
important in deciding what to do with
their itves. Participants cited happiness
and personal enjoyment most frequently
(n=10), tollowed by helping others
{n=8), challenge. recognition, und
achievement {n=-3), integrity, morality,
or religious eals (n=5), and financial
stabtlity (#=4). One student told us that

Ity importaont to me that | do

something theat is, af leaxt, not

harmfuf tv anvone and, prefer-

Attitudes And Goals

Do you want to take advantage ot more
opportunities tor acceleration in the tuture?
Yes 8 (30%) No 13 [(48%)
Missing 6 {22%)
Do you feel yau have more than one career
option?
Yes 26 (98%) Mo 1 (4%)
How important is it lor you to be financially
independent?
{1=Very important, 3=Neulral,
5=Very Unimpartant)
Wean 170 S.D. .87
How important is it for you to be married ar
in a lang-term partnership?
{1=Very imponant, 3I=Neulral,
5=Very Unimportant)
Mean 2.04 sD. et
Do you anticipate having a family?
Yes 1B {67%} No —
Don't Know 8 {30%)
0o you anticipate a conflict between your
career and your persenal or tamily life?
Yes 8(30%) No 11(40%)
Don't Know 8 {30%)
How well do the following adjectives apply
toyou?
{1=Very Well, 3=Somawhat, S=Nat At Al

Mean 5.0
Couragecus 281 1.04
Selt-Conitdent 256 87
Resilient 2.19 1.08
Determined 1.52 71
Self-Motivated 152 8%
Ingependent 1.81 108
Autonamous 2.24 97

Table 5
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ahly, can do some good. [ also
have very strang feminist and ‘[ib-
eral’ convictions which mativate
my actions. For example, there
are very few women in my chosen
Jield, physics. | think this actualiv
attracts me to physics because |
think it's important to prove 1o
people that women can be suc-
cessful in traditionally “mascu-
line"” cureers. .
Participanls were also asked, in
an open-ended question, what
gualities they would look for in a spouse
or partner. Their responses were quite
vaned and included in descending order:
intelfigence (n=16); interpersonal com-
patibility (n=13); a sense of humor
{n=11}); a ferninist ortentation (n=4);
physical attractiveness (n=4); religious
compatibility (n=3); and respect (#=3).
Although most {#=20) felt that i1 was
important (o them to be in a long-term
relationship, Table 5 indicates that it
was somewhal more important o be
financialty (ndependent. The majority
(n=18) anticipated having children at
somc point in their tives, although eight
thought that conflict might arise
between their careers and family lives.

Propositions about Giftedness
Paricipants were asked to respend
to a variety of propositions that have
been cited 1n the literature as most pow-
erfully influencing the development of
gifled women’s talent (Noble, 1988).
Eighteen respondents (67%) had first-
hund experience of the popularity vs.
intellectuality dilemma. The comments
of two students are telling: (See Table 6}
it depends where your talent lies.
Far example, musically, artistical-
Iy, or athlerically talented young
WHNER (e IMare POPN!‘(”’, nener-
ally, than women with gifts for
mathemarics or other ‘nerdy’
things. This is probably true for
voung imen as well. One of the
great things I experienced in
Transition School was, at times,
being popular because I was
doing well academically.
Girls wha are of above-average
intelliyence are often more likely
tor he popular, but extremely
bright pirls are thought strange or
boring. Of course, it also depends
on vour tterests, If vou're very
bright bt into makewp and boxs
wried music, ete., veut have a better
chanee.
Only two respondents agreed with
the proposition that *if women develop
their potential they are less likely 1o get

married or enter a long-term relation-
ship.” As one young woman said, ]
behieve that these women are less Likely
to have a full dating calendar, but those
that ace ntelligent and develop their
potential are more likely to find men
that are willing to cormnmit to loag-term
relationships.”

Although 17 respondents [63%)
disagreed with the proposition that
“males don’t like to date females who
are smarter of more competent than
they,” 16 160%]) said they had had to
hide their talents from males at some
pointin their lives in order to be sccepi-
ed. and 19 {71%) said they had feht
sume pressure (o hide their abilitics in
order to be: accepted by other females.

Ten respondents (37%) had experi-
enced males in positions of authority to
be threatcned by females who are bright
and competent, while L1 {41%:) had
experienced this same reaction from
females in authority. Respondents per-
ccived both males and fernales in
autbority 10 be much less threatened by
bright males (115, 1 1%, respectively).

Please respond to each of the fotlowing
propositions in terms of your own expe-
rience. {1 = Strongly Agree, 4 = Strongly
Disagree.)

Mean SO
Bright and/or talented females are iess
likely te be popular. 215 1.01

Have you experienced this?

Yes 1B (67%)  No 7 (26%)
Males don't like to date females who are
smarter or more competent than they.

233 105

Have you experignced this?

Yes 7 (26%)  No 17 (63%)
It women develap their potential they are
less likely to get married or enter long-
term relationships. 328 .74
Have you experienced this?

Yes 2 (18%) No 22 {827%%)
Maies in positions of authority are
threatened by females who are bright
and competent. 2,12 82
Have you expenienced this?

Yes 10 (37%} No 18 (67%)
Females in positions of authority are
threatened by temales who are bright
and competent. 238 .96
Have you expertenced Lhis?

Yes 11 {41%)  No 12 {45%)
Females in positions of authority are
threatened by mates who are bright and
competent. 2,32 .ap
Have you experienced this?

Yes 3 (11%) N 17 (63%)
Gifted femaies are under sociaj pressure
to hide their abilities in order to be
accepted by other females. 2.00 .92
Have you experienced this?

Yes 19 (71%)  No 6 (227
Gifted females are under social pressure
to hide their abilities in order to be

accepted by males. 2.00 100
Have you expenenced this?

Yes 16 (B07%:)  No 8 (3074
Tatle 6



The Pros and Cons of
Acceleration

The final open-ended question to
which participants were asked to
respond was what they considered to be
the advantages and disadvantages of
radical acceleration. The most common-
ly perceived advantage was the exper-
ence of being surrounded by intellectual
peers for whom education was a high
prionity. As three respondents said,

EEP vould respect making acade-
mics my highest priority. | never
Sfelt this would have been true in
high school. The EEP tet us
escape from some very real social
pressures of high school, many of
which prove to he devastating fo
women who don't choose acceler-
ation,

{ think it is the best decision a gift-
ed female can make. Radical
acceleration gives a chance (o
Sfully develap vour abilities,
instead of being held back by
slower students and forced 1o stunt
vour intelleciual growrh. Also, it
puts vou rogether with others,
mate and female. who are at vour
irellectiad fevel This iv a won-
derfuf benefit - it provides unigue
sociod opporiunities, such us find-
ing o "kindred spirie, " that most
eifted students, especially females.
have never experienced.

e benefit is that [ have finally
Sferund people whe are willing to
argue abour things that would not
have even come up with my other
friends. I feel I can he who T am,
and people will still respect me
aned like me,

Two students cited an increase in
their self-esteem and self-confidence as
the mostimportant advantage. Ouve said

Fhere have been times when £ee
thoweht cor myse{f,. " You're not
cood enough - you're not as tal-
erted ax so and so. " And then 1
stop and think ro myself, " Yeah,
bur von skipped high schaool. You
must herve something going for
voer " Silly s it sonndy - silhv as it
is, i has worked and has given e
the confidence meany ines to
assert myself and my opinions in
sitteations where { might otherwise
not have,

Six respondents relished the eppor-
tunity 1o test themselves and rise to such
a difficuh challenge, and w have extra
tme o explore a variety of options and
interests. In the words of one.

Lean'toveremphasice the impor-
tance of the time {'ve saved and

the freedom I've pained to educate
myself in the direction and to the
extens that { see fit by choosing my
own classes. What an incredible
gift!
Respendems tempered their post-
{ive perceptions with the aware-
ness that there were certain disadvan-
tages to radical acceleration. One
woman disliked being so much younger
than other universily students and occa-
stonally being “treated like a kid™"; two
others regretted losing high school
opportunities for recognition and
achievement such as competition for
various scholarships. Two respondents
wished that they had had more time to
prepare themselves in mathematics and
science before encountering those sub-
jects in the university arena. And two
bemoaned the lack of life experience
that they brought o the university.
There definitely is a downside. As
an 18 vear old senior { feel a cer-
tain pressure (not from parents) ta
know exactly what f want 10 do with
my fife and to go out and do it At
an age when I would normaily just
be entering vollege, { am being
pressured by the circumstances to
be planning u career and preparing
to jimp into the real world with alt
the 21 and 22 year old graduates. |
am confused and fonely at times
because there is not a clear cut
group where I fit in.. It is fust hard
to sort evervthing out and [ feel thar
by yrowing up so fast, even by my
own choice. [ have parts of me that
may never catch up to the rest of
me. | sure hope they da, though,
becanse it is hard being more than
oNe age at once.,
The one thing that has been hard
e me iy mv lack of “life experi-
ence,” just the fact that 1 have not
lived long enough. This (s not
something [ can “pick up. " I just
have to live with it. This also
forces me 1o grow up a lot sooner.
One young woman mentioned a
unique drawback:
You cannot say " {’ve been pro-
gramming compulters for (x)
vears” when you're trying fo get u
job. There isn't time to get the
impressive experience others
might have when you skip several
grades. Sure, I've been program-
nting since F'was 12, bur as one of
my potentia emplovers pointed
oul, it hasn't keen that fong.
Dealing with other people’s percep-
lions of carly entrance was especially
uTitating for one participant.

f huve found thar college students,
hoth men and wamen, hecome
supercifious and distant when thev
tearn [ am vounger. [ must tell
them [ am 17 when thev ask and
then sit through thetr guestions,
and they begin fo treat me fike |
am their child ar else they act
uncomfortable and say things ltke,
“Ciee, vou must be o genius. "

But another had found a solution to this

dilemma.

If you don't leok or act us if vou
were very young, no one will
notice that you are until they know
you already, thus sparing vou the
Jeeling of being in a zoo. In pener
al, older folks tend ta be more
accepting of giftedness than
younger ones, 5o { think radical
acceleration {like at least a couple
of grade levels) i an excelfent
idea,

One young worman reeretted a bad

experience she had had with a boytriend

who was considerably oider than she:
Large age mismatches in partners
are not a good thing. I my expe-
rience, acadentic develomment can
he greatly accelerated, socied cndd
emaotional development can he
somewhat accelerared, but sexoal
development is not a good quantt
1 (o mess with.

But another respondent who also duted

older men had a different perspective.
I and a number of other EEP
Wonen h(l\"(’ at one fine or are
currently dating men nuch older
than ourselves. [ think that this 15
oftea because older men are we i
better able to deal with smarr
woriet - they rend to be lesy inye-
cure about themselves, This (5 afse
probabiv a side effect of owr social
fives being in eotiege mstewd of
high schonl,

Discussion

Oune guestion that has concerned

many cducators and parenis of the gifted

15 how 10 recognize those students for
whom radical acceleration is o wise

option and those for whom it is not. The
data from this and previous studies (Cor-
neil, Callahan. & Loyd. 19914 Noble &
Doummond. 1992; Noble. Robinson, &

Gunderson, 1993) demanstrate that
intetligence v essennial but never
encugh. Students who do well in aced
erated sducational programs are inde-
pendent thinkers who are determined
and assertive. and who have o sirony
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intrinsic molivation to succeed. Early
entrants cannot be overly dependent
upon others for either discipline or mot-
vation. As our respondents reminded us
repeatedly. students must want w under-
take this kind of challenge and continue
to want it, even when difficulties arise.

Overall. the young women in this

study found ecarly college
entrance to be both intellectually and
socially sttmulating, and grew enormous-
ly as a resule. Qur data suggest that
although gender was not a factor in most
respondents’ decision to enroll in the
EEP, young women denve a number of
important benefits from radical accelera-
tion. Participants in this study developed
more contidence in themselves and in
their intellectual and social skills as a
result of their efforts and the eahanced
perceptions of families and {riends. The
experience of being sumrounded by intel-
lectual peers, something few believed
they would have had in hagh school,
meant that they didn't have 1o hide their
tevel of abuity or enthusiasm for leam-
ing, or perform less well than their capa-
bilities allowed. Although this experi-
ence is also true for males who
accelerate (Noble & Drummond. [992},
we believe that it is particularly impor-
tant for gifted young women becuuse it
exposes them to a rare comnation of
acceptance und encouragement it a criti-
cal age and might help to inoculate them
against less supportive environmenls as
they grow older.

The most frequently ciied problem
by female carly entrants involved dating
men who, though traditional college age,
were considerubly older than they. Ax
mentioned earlier. two respondents fely
that they had been extremely mis-
matched with boytriends in terms of
both sexual and life experiences. When
datmg i introduced in college rather
than 1z high school. some unique prob-
lems can arise for some young women,
One student comptained that “Both of
my parents had difficulties with the idea
of my wanting my social hife at collewe
and nit high schoel, All theough Transt-
tion School they hampered college
activities and encouraged high school
ones.” Parental fears about dating may
have coniributed to respondents’ percep-
ltons that their mathers were somewhat
less supportive of their decision to enter
the EEP than were their fathers, 1t may
be that inothers are more aware of the
hazards of dating older men and thus
more sensitive to this aspect of thew
daughters’ development. Parenthetically.
we mizht add our own observations that
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this concern may be misplaced, at least
for thes population of gifted young
women. There have been no adolescent
pregnancies and almost no reports of
iliicit drug use among the young women
who have graduated from the EEP, and
EEPers who proceed to graduate or pro-
fessional school almost always complete
their education before marriage and
chitdbeanng.

Several intrigutng questions arose
during our analysis of these data. For the
most parl, respondents’ parents are a
highly educated group (see Table 1}. We
wondered how many had taken unusual
educational paths in their own lives and
whether this might have enhanced theiwr
comfort with enrolling their child in an
unvsual pragram like the EEP. We zlso
wondered why mothers were perceived
as slightly {ess supportive than fathers.
Does this reflect the mother-daughter
conflict over issues such as privacy, cur-
few, and freedom of movement and/or
action that frequently charactenzes ado-

“lescence, or something else?

We were surprised and disturbed
that 41 % of our respondents percetved
females in authority to be threatened by
bright temales (see Table 6). Because
we did not ask for clarification or ampli-
fication of this item, it is difficult o
know how 1o interpret this finding,.
Given that respondents’ mean age was
16.8. it is doubtful that they would have
mahy experiences with persons in
authority cutside of educational or reli-
giouys settings. Could they be referting to
recent experiences with women faculty?
There are indications that some respon-
dents felt differentially trested by some
professors. Their perceptions might sup-
part Basow'™s (1994) contention that

people who violate expectations gen-
erally are rated more negatlively than
people who behave as expected. To
receive good evalualions, male pro-
fessors simply must demonstrate thetr
competence and knowledge; that is,
they naed to fulfilfl their sterectypical
gender role expectations. But female
professors bear a double burden; they
must fulfill both their gender rofe by
being nurfurant and warm, as welf as
their professional rofe by being com-
petent and knowledgeable ™ (p.1)
Untortunately, we have no data with
which to understand this important issue.

How might radical acteleranon

atfect the lives of gifted young
women who are neither White nor
Asitun? Again, we cannot say. Despite
extensive and annual etfforts to receuit
approprate students from all racial and
socioeconomic backgrounds, very few
students of color apply to the Early

Entrance Program. To date, the ©EP has
served only three students who were of
Afnican- Amencan or Hispanic descent:
no Native Amenican has requested
adrnission. The fact that non-Asian stu-
dents of color are underenrolied may
support Evan’s contention that “For
some gifted young women of color, the
very act of atiending a predominantly
While school or special program is a
rejection of their culture.. Peers may call
them “orec” (as in the cockic which is
Black outside and White inside).
“hanana” (Yellow outside and White
inside}, or “apple” (Red outside and
White inside™ (in press, p. 8}. Hopefully,
sustained recruitment efforts will raise
public awareness and increase the diver-
sity of our student population.

Finally, are the effects of radical

acceleration different for young
women than for young men? If high
school were a more appeating environ-
ment, would bright students continue to
opt for carly college entrance? At pre-
sent the EEP provides students with
large peer group, facilities that serve as o
home base, special seminars o apprise
students of academic, cultural, recre
ational. counseling, and health care
opportunities, and an active support sys-
tern that includes their own University
advisor. They are also eligible to com-
pete for scholarship programs open to
high school seniors such as National
Merit Scholars and University of Wash-
ington Scholars, and o participatz in
athletic programs at therr home hizh
schools, Are there additional ways (0
alleviate some of the concerns that some
students have aboul feregoing certain
high school opportunities? Althoush we
cannot answer these questions at this
time. they do indicate prowising diree-
lions for future rescarch,

The data ta this study were denived
from self-report questionnaires rather
than from standardized psychological or
personality tests. Thus, we cannot objec-
tively assess changes that occurred with-
in our respondents before and ulter com-
pletion of Transitivn School and their
entry into the EEP. Furthermore. the
EEP is a very small and close-knit sro-
gram. Even though we assured respon.
dents of their confidentiality and
anonymity by assigning a randomly
selected code number to each question-
NAITe. SOMe Participants may not have
felt free to be totally forthright.

With the exception of only one
respondent. however, all the youny
women who participated in this siody
were ulad they had made the chace o



radically accelerate their education,
regariless of the stressors they encoun-
teredon the way. All believed that their
decision had markedly improved their
intellectual and academic skills, rein-
forced their self-confidence and profes-
sional goals, and strengthened their social
and emotional well-being. Taken as a
whole. the findings from this study-and
those cited earlier in this report clearly
suggest that the mosl important question
parents, educators, and champions of
gifted females can ask 15 not “What are

the negative effects of acceleration?”, but
rather "What are the negative conse-
quences of not accelerating mature and
self-disciplined gifted young women?”
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