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arly entrance to college has long been a strategy for aca-

demically gifted students to obtain appropriately chal-

lenging coursework. With identification mechanisms
such as talent search programs in existence for almost 20 years,
a flowering of university-based summer programs offering
accelerated coursework over the past decade, and new early col-
lege enctrance programs emerging each year, more and more
academically talented students are prepared for and taking
advantage of this option, Research studies attest to the acade-
mic success and positive social adjustment of early college
entrants (Olszewski-Kubilius, 1995}, as do the personal sto-
ries of gifted adolescents who chose to go to college.

The essays that follow describe the fears, anxieties, hopes,
problems, and triumphs of 11 students who chose to go to col-
lege early. They went to different programs and came from dif-
ferent states and backgrounds, yet their stories are remarkably
similar. In most cases, these students chose to go to college early
because their high schools offered little for them. In some cases,
their high schools simply did not have advanced courses, and
in others, the schools were unwilling to accommodate their
need for an accelerated pace of learning. Other students longed
for the intellectual challenge of college, particularly the exposure
to other disciplines, such as psychology and linguistics, that are
not included in the typical high school curriculum.

The decisions of these students to enter early were highly
personal. They consulted with parents and dealt with the
objections of friends and teachers. Primarily, however, they
listened to their own inner voices that spoke to them about
their love of learning and challenge, and their need for an intel-
lectual community at a particular point in their lives.

These students defy the stereotypes of very bright children.
They are sociable, initally finding camaraderie among other

early entrance students, and later wich typically aged college
students. In fact, many of the students are probably highly
socially skilled, effectively managing the social environment
and culture of a university ac age 14 or 16. Some students
became very involved in campus activities. They are all clearly
risk takers, opting to venture forth into worlds unknown —
the world of adults—in an effort to be true 1o themselves and
who they are, and to develop their intellect and talent.

Many students encountered active resistance from friends
and peers who did not understand their unconventional paths.
Bur, what is especially discouraging was the lack of support
from some teachers and counselors. Carwill James expressed
this best when he wrote, “Sadly, the first step of that [early col.
lege entrance] is often a trail of fiery accusations about one'’s
competence to attend college-—a trial which almost no senior,
no matter how immature, has to endure.”
choose early entrance encounter one of the basic assumprions

Students who

of our current structure of schooling—thac chronological age 1s
the best determiner of readiness for the next level of education
and grouping as opposed to degree of mastery or level of maru-
rity or motivation. A major contribution of research that
demonstrates the success of gifted students in accelerated class-
es is to challenge this myth.

As a result of the attitudes of :chool personnel, the conduir
to early entrance programs often came from outside the walls
of the student’s schools. Students often received mailings from
the early entrance colleges and universities because they had
been part of a talent search program or participated in a uni-
versity summer program. While this testifies o the advantages
of talent search programs for adolescents, it also bears noting
that schools themselves do not appear aware of nor cager to
look for truly innovative ways to address the educational and
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social needs of highly gifted children. This igno- | ing and a great deal of emotional and social
rance, coupled with disapproving attitudes | growth. Dan Shiovitz reminds us of this when he
towards early entrance, means that very bright | wrote: “Remember there are different kinds of
adolescents and their families will have to rely pri- | gifted kids. People who are good at one thing
marily on outside agencies for resources, infor- | are not always good at everything else and
mation, and support. shouldn't be expected to be.”

The college years of the early entrance students The statements of these early entrants cause us
were not always smooth sailing. Like typically | to reflect upon the educational environment of
aged college students, they experienced some aca- | most high schools. Many of the early entrance stu-
demic failures initially, primarily due to imma- | dents found these environments grossly lacking
turity and a Jack of well developed study skills. | what they needed, and some found them inimical.
The students were intellectually able to handie | They moved at too slow a pace, e
college level studies, but had not experienced chal- | course offerings were limited, %“g‘?y

lenging courses that required concerted effore.
Study skills sometimes had to be acquired quickly.
Nevertheless, overall achievement was high and
the experience was perceived as positive. Few stu-
dents, if any, had any regrets. Most cited the
advantages of being in the right kind of intellec-
tual and emotionally supportive environment ac
that time of their lives and of gaining years of time
to pursue other interests. One student, Romesh,
expressed thae an advantage of early entrance for
him was that it allowed him to finish with the
world of school and enter the world of work {in
the field of computers), which he finds interesting
and challenging. Another student, Arturo, wrore
the following about going early to college: “No
loss of social activity, just the adoption of acade-
mic responsibilicy.” Unlike what others told them
about skipping all or part of high school, these
early entrance students did not feel like chey had
missed the best years of their life.

Critics of acceleration are often quick to point
out the academic failures and social problems
experienced by accelerants as evidence that the
practice is harmful, or at the very least, disad-
vantageous for students. Supporters assert that,
as with other accelerative options, early entrance
is not for every bright student: Also, it is not
known if students with academic or social
adjustment difficulties may have experienced
these anyway, even if they had been older when
they started college. Research does not address
chis issue, but it is likely they would have. Even
for those students for whom early college
entrance is appropriate, educators and parents
should not expect perfect academic records or
social adjustment while in college. That would
be unrealistic for any group of students and con-
traty to expectations for this period of develop-
ment, which is characterized by identity search-

and attempts to alter the pro-
gram to suit their needs were
actively discouraged. Over-
whelmingly, the primary moti-
vation to go to college eacly was
to find a community of support,
acceptance, and intellectual chal-
lenge. Megan Lindsay described
her frustration at not being able
to discuss some philosophical
issues engendered by the play
Julins Caesar in her high school
class, and then finally being able
to engage in that discussion dur-
ing her freshman seminar at
Simon’s Rock. Dean Olsher
described the difference beoween
high school and college best
when he wrote: “High school
was the flat, black and white
landscape of Dorothy Gales’
Kansas. Simon's Rock was the Land of Oz, in
color.” What college provided, which high school
could not, was a feeling of acceptance from a
scholarly community thar nurtured students
inteliece, that included teachers who interacted
with them on important intellecrual issues, and an
intellectual peer group.

The studenr essays here were gathered tageth-
er to help other academically talented scudents see
that early entrance to college may be an option for
them, to alleviate parents’ fears abour social
adjustment, emotional well-being, and academic
achievement, and to help educators realize thar
there are children in their classrooms who need
the benefits of these kinds of programs. As
Megan expressed, “academic acceleration isn't
only for a select group of prodigies, but for anyone
who feels less challenged than he or she could be.”

Most cited the advantages of
being in the right kind of
intellectual and emotionally
supportive environment at
that time of their lives and of
gaining years of time to

pursue other interests.
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Carwill James

Carwill James completed a masters degree in public
policy with a concentration in environmental and
buman rights policy at the University of Chicago in
June 1998. His undergraduate degree was in matbe-
matics and physics from Northwestern University.
While at Northwestern, he was the 1996 Lincoln
Laureate, an award given for academic achievement
and leadership, and was active in
theater productions. He has served as
a residential counselor in the Center
for Talent Developments summer
programs for four years. He plans to
seek employment working for a non-
gowmmenmf orgarization either
coordinating grassroots campaigns or
analyzing policy on the environ-
ment, human rights, or both.

In November 1991, I broke the
news to my high school princi-
pal thar I was applying to col-
lege, even though I was a junior
and had skipped 10th grade. |
had been advised, especially by
my teacher at an academic camp,
that high school was no longer a
valuable contribution to my aca-
demic life, and college was a
viable alternative. If he hadn't
said that, [ might never have
considered the possibility. Bur, after a lot of
thought, 1 agreed wich him.

I visited Northwestern University, the home of
the camp {Center for Talent Development sum-
mer programs) and what was to become my col-
lege. I met students, saw student life, looked at
course offerings, and asked many questions.
Nothing there altered my basic conviction that
this was a step | was ready for.

But, when my principal heard my plans, he insist-
ed that I wasn't ready. In his opinion, college required
a level of social macurity that was beyond my
chronological age. There would be a gulf that sepa-
rated me from my peess. Finally, the independence
required of college students was a setious challenge,
even for 18-year-old high school graduates.

I'm not writing this essay to rebut those claims,
although I now have the experience and the per-
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spective to do so quite thoroughly, What I do
waat to offer is a window on the experience of
attending college carly. Sadly, the first step of that
is often a trial of fiery accusations about one’s
incompetence to attend college—a trial which
almost no senior, no matter how immature, has ro
endure.

College life begins with scores of freshmen in
a dorm, with differing personalities, backgrounds,
and viewpoints. Assignment is random, and the
first friendships form based on who is assigned
near whom. That puts some pretry unusual com-
binations together, but many of them stick. [
found myself ameng people I liked and respect-
ed, and among people | couldn’t truly respect. 1
altered the places and people with whom I spent
my ume accordingly. As a result, I found mean-
ingful, enduring bonds with new friends.
Narurally, most of these people were at least two
older than I was.

My friendships were no different than those
of other college students. They were, however,
strengthened by their setting. Being at a universi-
ty means living amongst your fellow students. [
means having a social nerwork of the people you
know surrounding you. And, it means having the
events of an incredible comrmunity as a backdrop
to your life. Relationships form and grow our of
the many ways college students work and interact
together.

Most colleges include a large, multifaccred
community. My university has service, cultural,
astistic, religious, political, social, and adminis-
trative organizations that have lasted for decades,
spanning generations of undergraduates. Students
participate in them to understand themselves, to
change theit world, to have fun, and to do what
is right or just what they most need to do. |
became heavily involved in theater, in Model
United Nations, and in political organizing for
peace, human rights, and the environment By
participating, | changed my perspective and my
expectations for myself and my furure. [ was alse
exposed to countless other people, rany of whom
remain very important to me.

Academically, my teacher and the others who
had advised me were right. College courses offered
a better pace and leve] of difficulty than did Ligh
school classes. That isn't to say that there weren’t
many slow-paced and unchallenging courses,
However, unless coerced by the requirements of
my major, [ always had the option of sceking bet-



ter classes, More importantly, I could spend my |

time exploring ideas that go far beyond the nar-
row confines of the high school curriculum. High
schools rarely offer certain disciplines like sociolo-
gy, linguistics, and psychology (to name a few),
and narrowly focused classes on subjects like
European witcheraft or ecopopulism are impossi-
ble for them.

It is the sum of our roles in our complex com-
munity, our social attributes, and academic inter-
ests thar define college students for each other.
Age is not an important part of that equation.
Those who would ler their age keep them back
from full participation outside of academics, how-
ever, should be warned. The benefits of college for
them will be tragically incomplete.

To experience the undisputed advantages of
college education and of college experience earli-
er than normal is an incredible opportunity. It is
immediately enriching and it opens doors to new
areas of knowledge and personal growth that
remain open for the rest of onc’s life. The deci-
sion to follow chis path is a significant choice that
should not be based on academics alone, but nei-
ther should it be hindered by prejudices about

chronological age.

Megan Lindsay Case

Megan Lindsay Case began her first year at Simons
Rock College of Bard at age 16. She received a bach-
elor’s degree in arts and aestherics with a concentra-
tion in music, magna cum laude, in 1996. She
atended graduate school at the University of
Chicago, earning a master of arts in social science
in 1997, Currently she works for the North
American Students of Cooperation (NASCO), a
ron-profit organization providing assistance to cam-
pus cooperatives across the U.S. and Canada.

Tenth-grade honors English—the class held
promise for reading great books and having exciting
discussions. Instead, each chapter we read was
accompanied by a list of questions, which we
would answer row by row, in turn, every morning.
An answer that deviated from the expected meant
points deducted from a student’s grade. One morn-
ing, as we were reading fultus Ceasar, a few of vs got
excited about a disagreement over the answer to a
question—one of fate vs. free will. We tried to
begin a discussion, which was quickly squelched
by the teacher. “We need to finish the list of ques-
tions today. We don't have time for this.”

Early Entrance to College

The unfortunate situation in many high
schools is that teachers are forced to teach only the
basic requirements for standardized tests. My high
school curriculum had kept me interested at the
beginning of high school, but by the middle of
10th grade, all that remained was to finish off my
sequences in math, science, English, and social
studies. Still, I hadn’t considered any alternatives.
A friend had attempted to strucrure his high

school program to graduate two years early, and

the resistance he got from teachers, administea-

tors, and students made che
process impossible. 1 was deter-
mined to make the most of my
high school experience, so |
threw myself into extracurricular
activities to make up for what
was lacking in the classroom.
This seemed to make sense.
People interested in academics,
after all, were abnormal, and my
friends and I conceitedly
enjoyed our position as the
minarity in high school culeure.

One morning, my English
teacher held up a pamphlet she
had received from a small college
of which [ had never heard. The
program was aimed at students
who wanted to begin college
after 10th grade. She asked if
anyone was interested. Although
the class was full of the morte
ambitious 10th-graders in my
high school, I was the only one to raise my hand.
Expressing an interest in something so out of the
ordinary elicited grumbling and angry glares from
my classmates.

As I went through the early-college application
process, my teachers told me [ would be missing
the best years of my life, that there were important
things to be learned in high school, and that it was
impossible for someone my age to survive in a col-
lege environment. Everyone seemed to believe
that all 16-year-olds were exactly the same in their
intellectual development. The idea that some stu-
dents have a greater interest in physics than foor-
ball and are ready to pursue college work at age 15
or 16, rather than 18 o1 19 is a foreign concept
to some educarors.

Upon visiting Simon’s Rock College, 1 learned
that the reaction of my classmates and teachers

The unfortunate situation in
many high schools is that
teachers are forced to teach
only the basic requirements

Jor standardized tests.
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was far from unusual. I fell in love with the wood-
ed, rural campus on sight, and when the dean of
the college began speaking about the reasons why
students come to Simon’s Rock—in part because
the culeure of high school discourages anything
out of the ordinary, including intellectual and aca-
demic excellence—I was convinced.

I was to find that | wasn't “abnormal” ac
Simon’s Rock, and I also learned that I wasnt par-
ticularly extraordinary either. Surrounded by 300
other students who had experiences similar to

mine, I began to learn humility.
I learned that academic achieve-
ment does not have to mean
beating out one's classmates on

One Off/%’ d{ﬁfﬂlﬂ&f Oféé'lﬂg an exam. T he hollow competi-

an early college student is
that, while ['ve grown

accustomed to being taken

tion that | so relished in Science
Olympiad meets, Russian essay
contests, and orchestra audirions
was gradually replaced with a
genuine, honest interest in the
work that my peers and | were
doing. No longer did I have to
seek intellectual excitement out-

seriously within the academic g4, e cassroom—rhere was

communaty, I sometimes find
that outside the community,

my youth is problematic.
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too much going on inside.

I found that I was taken seri-
ously at Simon’s Rock. The fac-
ulty were nurturing without
being condescending. The us-
against-thern attitude character-
izing faculty/student relations in
my high school was replaced by
genuine friendships with accom-
plished writers, musicians, and mathematicians.
These friendships have been some of the most
powerful influences on my intellectual, as well as
personal, development.

Instead of simply going through the motions to
finish high scheo, I spent four years in an intense,
exciting intellectual environment. This fall,
begin graduate school. Although I will likely be
one of the younger students in the program, [
know I will be well-served by the skills I've learned
at Simon's Rock: to take the lead in class discus-
sion, to take every opportunity to interact with
the faculty, and above all, to demand respect for
my ideas regardless of my age.

I already know thar the latter is the biggest
challenge of all. One of the difficulties of being
an early college student is that, while I've grown
accustomed to being raken seriously within the

academic community, | sometimes find that out-
side the community, my youth is problematic. I
get frustrated when assumptions are made based
solely upon how old I appear. However, it’s a
trade-off | have to accepr for the wonderful expe-
rience that I've had, at least until my age equals
that of the average college graduate.

About a year after my 10th-grade fulius Ceasar
debate was cut off, T was sitting in an English class
of a different sort. [t was my second semester at
Simon’s Rock, and 1 was taking the required fresh-
man seminar. We were reading The Oedipus Cycle,
sitting around a large table, and being led in dis-
cussion by a faculty member. At one point, he
turned around and wrote on the left side of the
blackboard “fate.” On the tight, he wrote “free
will.” We then launched into a debate about the
contradiction tn the belief of the ancient Greeks
that Oedipus had an uncontroliable fate, bur ac
the same time was responsible for his actions. This
was the discussion 1 had tried to begin a year ear-
lier! The reason I had come to Simon™s Rock had
been exemplified perfectdly.

I believe it’s a good idea for everyone in their
early years of high school to consider whether it
would be advantageous to start coltlege earlier than
expected. Academic acceleration isn't only for a
select group of prodigies, but for anyone who feels
less challenged than he or she could be. There are
many students who would certuinly benefir from
this concept, but have never been seriously intro-
duced to it. Four years after having begun college
early, I know that opting o comne to Simon’s Rock
was the best decision I could have made.

Dean Olsher

Dean Olsher is the cultural correspondent for
National Public Radio in sz;bingm n, DDC
Highlights from recent years include ongoing cover-
age af controversial exhibitions at pubfic institutions
in Washington (the Smithsonian, Library of
Congress), and an oceasional series of reports on issues
in jazz. But, according to Dean, “In spite of my
extensive musical training, 1 play the accordion.”

My heart stopped momentarily when my father
putled something from the waste basker in my bed-
room and asked, “What's this?” It was a natural
reaction for a high school sophomore; my mind
raced through the inventory of things I did not
want him to see. [ was relieved to find our it was a
small brochure for some school far away 1 had



barely glanced at it because it did not fit into my
plan, which was to graduate from high school after
three years and then go on to college. It was a clas-
sic case of not seeing the forest for the trees. Thanks
to my father’s snooping eye, he saw the opportuni-
ty to move that timetable up a whole year.

Simon's Rock found out about me because 1
had raken the PSAT early to get out of an unim-
pressive regional high school in rural New Jersey.
My parents knew long before I did that something
was wrong when they saw me earning high grades
for sub-standard work. “But he’s one of my best
students,” explained my English teacher. “I'm
teaching the rest of the freshmen how to use com-
mas!”

High school was the flac, black-and-white land-
scape of Dorothy Gale’s Kansas. Simon's Rock was
the wonderful land of Oz, in color. Instead of
being ashamed of my curiosity about what was
going on over the rainbow, I could wear that
curiosity proudly and openly. I left a culture that
promoted ignorance and traded it for a culture
that promoted learning,

[t took a whole four days to feel that I fit in,
despite feeling a little scared at first by all the
experimentation going on around me. Needless ro
say, with accelerated learning came what you
might call “advanced social behaviors™: the late
1970s at Simon’s Rock were much like the late
1960s everywhere else, although I hear that is no
longer the case. | rebelled against the social norms
of the time (a proud Simon’s Rock tradition) by
sticking to the more cenventional ways of expand-
ing my mind. I was accepted as a peer, albeit a
slightly square one.

Besides, I had more important things to do,
like falling in love: with girls, great literature,
string quartets, the Berkshire landscape, and with
the physical thrill that happens when solving
mental puzzles. [ became attached 1o the commu-
nity of students and teachers and maintenance
workers and librarians who mer every day in the
cafeteria to continue classroom discussions and
j ust to check in with each other, to make sure
everyone was doing okay. I became committed to
the belief that there is always a moce interesting,
cleeper meaning to things if you look and listen
carefully.

I realized soon after L arrived that Simon’s Rock
unalterably changed the course of my life.
Atthough I had known since the age of 12 that |

wanted a career in radio, my narrow horizons in
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high school allowed me to imagine a furure whose
pinnacle might be a job as a rock-and-roll D.]. in
Manhattan. Not long into college, I figured out
such a life would simply not do. The need for
constant challenge that I acquired at Simon’s Rock
has stayed with me and propelled me to the point
where 1 get to satisfy my curiosity every day at
National Public Radio, where I teport on culture
and the arts. If it were not for this kind of work
and the chance to keep learning about the world,
I cannor yimagine what I would do to fulfill the
promise held out by my experi-
ence at Simon’s Rock, where the
unspoken mortto was: challenge
intellecrual authority; think
independently. Such things were
certainly not tolerated at the
university where I began and
prematurely ended my graduate
studies,

Sometimes, it is downright
difficult ro create a life that is
teue to the things I learned ac
Stmon’s Rock: always to expect
more, never to feel satisfied with
what you are handed. But it sure

beats being a D.J.

and listen carefully.

Romesh Prakashpalan

Romesh is currently employed for

Eleris, Inc., where be heads up

Realtime Graphics R & D. Some

of his projects include “Virtual

Pool” for the Sony Playstation and

an upcoming 3-D first-person shooter with the work-
ing title of “Envy the Dead”.

Actually, T didn’t find out about the early
entrance program at California State University,
Los Angeles. It found me. When 1 was in sixth
grade, I had to take the CTBS {California Test of
Basic Skills} as do all of the students. Since I had
a 99 percentile in math and English, I was invit-
ed to take the SAT when I was in seventh grade. |
scored rather well, and they invited me to take a
few courses for a summer semester at the universi-
ty. Since [ did well in my classes and seemed to
be adjusting to college life, they told me it would
be fine if I started full-time. I ralked it over with
my parents, and while they had concerns about
me entering in college at such an early age, rhey
were very supportive of my decision.

I became commirted to the
belief that there is always a
more interesting, deeper

meaning to things if you look
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[ was always bored during school, daydreaming
about some new computer programming topic or
computes-related material, That's probably the
main reason I decided college was right for me. I
could talk to my classmates at their level {and
occassionally beyond), vs. the traditional junior
high school kid who is only interested in going to
movies and listening to loud music. (Well, pet-
haps it only scems that way.)

The program was great. There was a room that
we early entrants had to ourselves where we could

discuss topics or just goof off. We
had a counselor who would over-
sce the group by making sure we
were not having a hard time with
our courses and we were adjust-

{ was 4[@”51}’5 bored during ing well, boch socially and men-

school, daydreaming about
some new computer
programming topic or

computer-related material.

232 °%F Fall 1998

A

rally. Fortunately, for most of us,
adjusting was rather easy, and
other than the occasional stares
we got from people passing us
by, college was fun. (Especially
when you could rell people that
. you were really 20, but smoking
had stuated your growth, It was
kind of neat messing with their
minds.} There were courses that
many of us found either boring,
dull, or difficult. Some classes,
like Calcuius, no one liked, but
we managed to always pull
through the courses no matter
what they were like. I have many
friends that are of eypical college
age, and in fact they outnumber the number of
friends I have that are my age. By the time most
of us were juniors and seniors, we looked old
enough to be mistaken for really young-looking
college freshmen. When I was tn my third year,
people didn't notice me as much, and ic became
easier to “fir in” with the rest of the college stu-
dents. I didn't become involved with any campus
organizations and didn’t get a chance to participate
in any campus activities, but I know a few other
early entrance students who did.

If I had the chance to enter into college early
again, 1 would definitely do it. It is more than
worth the amount of effort I put in. I find it
refreshing to know that T will never have o step
foot tnside a classroom for as leng as 1 live, and
I can get on with the “real world” which is infi-
nitely more interesting and exciting than most

of the work that you do in school. If I koew a
friend who seemed mature enough and capable
of tackling a major challenge, 1 would recom-
mend early college entrance. It is one of the
most worthwhile things to do with your time.
Think about whar you would be doing other-
wise. You would probably be bored, wasting
your time watching television or playing video
games, watching movies, and talking to friends
on the phone. Think, however, if you managed
to utilize that time in a worthwhile manner: fin-
ish up college, get a start on your career about
four years earlier than the typical person, or fin-
ish up an advanced degree and still be ahead of
the people you left behind in high school. Then,
you would have all the time in the world 1o
catch up on your social life, while others are cut
looking for jobs and worrying abour what o do
about the rent. In this way, it scemns to me chat
getting inte college early outweighes any of ics
disadvantages. Plus, it doesn’'t mean that [ didn’t
have any fun! I got to talk with good friends
every day between classes (sometimes a break of
four hours), play computer games, surf the
Interner, and so forth. Now, I'm a computer
game developer, and I plan to form my own
company sometime in the future. Life doesn’e
get much better than this.

Jill Rasmussen

Jill Rasmussen graduated from the Program for the
Exceptional Gifted (PEG) at Mary Baldwin College
in May 1996. Since then she has spent two summers
working as an adventure counselor. She also worked
in the residential life component of the PEG program
a’uring an academic year, and traveled extensively
dcross the U.S. Her interest in outdoor education
continues. She currently resides in Colorada, where
she serves as a professional tour guide for an outdoor
adventure travel company.

When 1 came to the Program for the
Exceptionally Gifted {PEG) at Mary Baldwin
College in the fall of 1992, I was an excited and
somewhat nervous 14-year-old. Although I had 4
few imptessions about what college would be like,

| 1had no idea abourt the changes that would occur

in my life in the next four years, or the direction
my life would take after commencement, All [
knew was that I was tremendously excited about
beginning my life, being challenged, Iearniug new
things, and meeting new peaple.



Many people have questioned my decision to
start college four years early. I come from a small
community in West Virginia. Friends and rela-
tives experienced a real struggle to accept the
admittedly non-traditional route I chose for my
education. When it came right down to it, it was
my own decision, which I made with the support
and love of my immediate family. We are an
extremely close-knit family of four. My younger
brother was 10 when | left for school. One of the
most difficult pares of missing home has been
missing his growing up. We are fortunate,
though, because my leaving brought us closer
rogether. The way my parents approached the sit-
uation was incredible. They would never hold me
back; they have always allowed me every oppot-
tunity they could. When we determined that
PEG was a positive and workable step for me,
they never backed down from the decision or dis-
couraged me. Instead, they were my constant
source of support as I entered four years of tran-
sitions and changes.

My high school included 7th through 12¢h
grades, with approximately 100 students in each
grade. In the eighth grade, I began constructing
my fout-year plan. There was no formal instruc-
tion for gifted high school students in cur schoal;
evidenty, one stops being gifted after che eighth
grade. Without any honers or Advanced
Placement classes, my prospects for any sort of
challenge looked bleak. Fighting the system was a
battle designed to hurt our entire family, as both
of my parents worked for the county school sys-
tem as teachers. We began to research other
options. In the beginning of the eighth grade, my
gifted teacher told me about a school that lec girls
enter college one to four years early. After almost a
year of deliberation and an extensive application
process, [ was accepted in the eighth entering class
of the PEG program at Mary Baldwin College.

1 was in the best place I could have been at that
stage in my life. All of a sudden, I had friends who
could relate to me on several levels. [ could engage
in deep discussions with them, and [ could have
fun with cthem, [ wasn't looked up to or down upon
For succeeding because it was what was expected of
us. At the same time, | had a large support network
of peers and staff who made PEG and the college
experietice a comfortable environment in which ro
grrow and make mistakes. In addition to all the fears
of a traditional-aged freshman, [ was experiencing
the typical adolescent troubles of growing up. My
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family and I both felt that PEG catered to my needs
beautifully. The program is sensitive to the needs of
gifted females, and its structure is designed 1o help
students along their individual growth processes.

One aspect of the program thar was especially
helpful was the residence life environment. There
is 24-hour coverage of the dorm for the younger
students. We were each assigned a residence life
staff member who was our academic and emo-
tional advisor. As we progressed through the pro-
gram, there was a transitional experience that
entailed fewer rules and more
independence. By the time we
WEIE JUuniors or seniors, we were
able to live independently on
campus without supervision.
Students are expected to reach a
certain level of maturity and
independence before they are
able 1o take care of themselves.
Because it is integral to the very
structure of the program, we
were always encouraged rto find
our own solutions to problems.
This emphasis on independence
and self-sufficiency taught me
valuable lessons and prepared
me for life after college.

Mary Baldwin is an all-
women’s college. The fact that
there were no college-age males
running around campus on a
daily basis definitely made the
idea of sending me away easier
for my parents. Academically, [ believe | gained a
lot more confidence from an all-female learning
environment. Women are in leadership positions
in the college; the director of the program, the
dean of students, and the president of the college
are all women. Role models are in abundance on a
women’s college campus, and as a gifted tecnager
that was very important for me. The program did
offer social activities like organized dances with
local boys’ schools, for those students who enjoyed
that sort of interaction.

Mary Baldwin is a liberal arts school. A liberal
arts education, more than teaching me facts, gave
me the tools I feel are necessary for graduate
school and any sort of job thereafter. | started out
as a biology major, but like any freshman, I
switched majors enough rimes to have tried just
about every major they offer at Mary Baldwin.

ERE
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As we progressed through the
program, there was a
transitional experience that
entatled fewer rules and more
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Finally, at the end of my sophomore year, I decid-
ed to major in German. At the time, Mary
Baldwin did not offer a German major, so I devel-
oped one as an independent major with the help
of my advisor. I was grateful for this benefit of a
small, liberal arts institution. My curriculum
included some classes at Washington and 'Lee
University, as well as extensive study abroad. My
trips to Germany for parts of my sophomore,
junior, and senior years played an invaluable role
in my education and making me into the person
I am today.

I graduated from Mary Bald-
win magna cum laude with an
honars degree, distinction in my
major, and Phi Beta Kappa. [ am
currently working as a residence
life coordinator with the pro-
gram. My other interests include
outdoor education, and over the
summer | worked as an adven-
ture camp counselor. My goals
for the future include traveling,
working abroad, and attending
graduate school. The Program
for the Exceptionally Gifted has
helped me develop the skills and
confidence I need to make my
dreams come true, as well as the
courage to keep dreaming. It has
been a wonderful journey so far,
and I have never regretted the
decision [ made five years ago.

Jodi Sangster

Jodi is currently at Cornell University completing a
bachelor’s degree in microbiolagy. He is an active
member in a marching band and plays hockey for a
local team.

When I first heard about the Texas Academy of
Math and Science (TAMS), I was in eighth grade. I
had already taken all of the math classes offered by my
middle school, so T went to high school in the morn-
ing to take geometry. [ had also finished the English
classes and science classes offered, so I had a for of
electives in my schedule that year. The idea of going
to college two years carly intrigued me. I had had
encugh of sitting bored in classes that were taught to
the slowest kids. I had alceady taken a year off from
school berween the seventh and eighth grades so that
I would be dloser to kids of my own age.

In high school, my situation changed. [ went to
a private school in Houston. The school was aca-
demically wonderful—the classes were stimulat-
ing and advanced. However, I didn't fit in with the
other srudents at the school. Most of them were
extremely wealthy, and they seemed to me 1o have
a rather narrow view of life. In fact, they seemed
extremely shallow to me, and [ made no close
friends. I went to a preview day at TAMS and was
impressed with what I saw. The people there
seemed open, friendly, and genuinely interested in
learning. 1 applied to TAMS during my sopho-
more year and was accepted.

Academically, TAMS gives students opportuni-
ties they never would have received had they
stayed in high school. Research opportunities are
rampant. Last semester, [ took 21 hours of col-
lege courses, including classes in genetics, organic
chemistry, self-defense, and psychology. 1 plan to
be a veterinarian, and ['ve been able to load my
schedule with the sciences courses [ love. TAMS
has a set of required courses one must rake to
graduate. Once | fulfill those requirements, I can
take any course | want as an elective. The
University of North Texas offers lirerally chou-
sands of courses, so theres bound o be something
in which you're interested. The TAMS require-
ments (math through calculus I, intreductury
biology, chemistry, physics, and several humani-
ties courses) are reasonable. These courses give
you a strong all-around background and shore up
the gaps left from leaving high school early.

Socially, TAMS also provides new opportuni-
ties. Everyone at TAMS has a roommare, and all
of us live in the same dorm, which creates 1 won-
derful atmosphere. Here at TAMS, I've made the
best friends that I've ever had. I tive with these
people 24 hours a day, seven days a week.
Obviously, this situation can sometimes create
tensions, but it also leads to strong friendships.
TAMS tesembles a boarding school, but ar half
the cost. Students pay for room and board; the
state pays for tuition, books, and fees. TAMS has
rules and dorm staff for our safety and for sup-
port—but they have never hindered anyching [
wanted to accomplish. All TAMS students go
home or to a friend’s house for one weekend every
month when the dorm closes.

TAMS is cerrainly not a typical high school.
Last year, a few students made a move to get us a
mascot and official school colurs separate from

those of the University of North Texas. This move
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was resoundingly defeated. Most of the students
at TAMS came here to get away from the cliques
and football worship so rampant ar most Texas
high schools. I have to admit, TAMS does have
its cliques, but they're not nearly as predominant as
they were in high school. Everyone at TAMS has at
least one thing in common—the motivation nec-
essary to break from high school two years before
everyane clse. Except for that one thing, everyone
here is unique in some way. Students at TAMS are
much more accepting of differences than are nor-
mal high schoo] students. All the clubs here are
totally student-run, so there are many opportuni-
ties for student leadership. For example. I'm the
president of the Junior Engineering and Technical
Society (JETS} and the vice-president of our
improv {on-the-spot acting) group. If you have an
interest and TAMS doesn’t have a club to march i,
you can start a new club.

However, attending TAMS does have its draw-
backs. In high school, nearly all my teachers knew
me personally. They knew what I was interested
in, what | did outside of class, and what [ cared
about. Only the students at TAMS who opt to do
research develop this kind of relationship with
their professors. I've taken too many courses each
semester to have time for research, and my sum-
mer job was at a vet clinic. I feel lucky if any of my
professors know my name. This fact makes it dif-
ficult to get quality recommendations from pro-
fessors when applying to coilege. Some colleges
will accept recommendations from a teacher that
you had in the ninth or tenth grades, but some
specify a teacher whom you have had in the past
two years. Applying to college from TAMS is gen-
erally a difficult task. If you plan to go to the
University of Texas or Texas A&M, there are no
problems. However, if you want to attend college
out-of-state, be prepared to go through some has-
sles. The TAMS college counselor is excellent, but
some colleges have never heard of TAMS. They
want you to apply as a freshman because you do
not yet have a high school diploma, buc they get
confused when you send them a transcript from
UNT that hias two years worth of course credit.
TAMS does not have its own transcript, and this
fact causes confusion when applying to colleges
and for scholarships designed for high schoal
seniors.

Course credit is another subject that I shouid
probably talk about. The TAMS literature states that
you will come out of TAMS with two years of col-
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lege credit, so you will graduate from college two

years early. For most public colleges, including all
Texas public universities, this statement is true.
However, if you are planning to attend a top tier pri-
vate school, you will not be graduating in owo years.
Some colleges will accept only a limited amount of
TAMS credit; some accept no credic, but will place
you out of the courses you've already taken. One way
you can ensure that you'll place our of at least one
year of credit is to take AP tests. [ feel that even if you
spend four full years in college after attending
TAMS, coming here is worth it.
The education you receive is
much better than at most high
schools, and you'll be surrounded
by your intellectual peers.

TAMS is not lacking in activ-
ities available to its students, but
several of the “high school” type
clubs are either diminished or
simply do not exist. TAMS has
a band, but it practices only spo-
radically and has no conducror.
TAMS students are barred from
attending UIL competitions.
TAMS has no official sports
teams. Students can participate
in the UNT intramural sports
teams, but the schedules are
sparse and there are only a few
reams for each sport. TAMS stu-
dents can attend all events, and
Dallas is only an hour away.

Even though TAMS isnt pecr-
fect, I'm still extremely glad that | made the deci-
sion to attend. When [ begin “normal” college
next year, I'll be far ahead of most incoming fresh-
men. ['ll already have had experience with dorm
life, roommates, dining-hall food (only trust the
pasta), huge lecture classes, college class schedules,
teleregistration (one of the most frustrating expe-
riences of my life so far), and general life on a col-

lege campus.

Jenny Shafer

Jenny is campi'eting a bachelors degree in both psy-
cholagy and biology at the University of Washington.
She recently won a Howard Hughes Award to do
reiearch in biology and is very active in the Early
Entrance Program Drama Club, She is considering
graduate work in newroscience or neurobiology, or an

MD/PhD. program.

Most of the students ar TAMS
came here to get away from
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I often get extremely
uncomfortable when people
comment on how smart {
must be. Part of this,
naturally, is my ingrained
sense of social convention:
don’t brag, don’t hurt anyone

elses feelings.
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I fell on my head as an infant, and my parents
often say it was the fall that made me so smart.
Maybe it was. My brother never got dropped, and
while he’s very intelligent he doesn’t do as well as
[ do on tests. But then, he's an athlete, while |
have only a nodding acquaintance with sports (if
someone mentions a sport, [ can nod and say, “I
know what thar is”). So maybe the fall simply
spilled all the innate ability I was ever going to
have into one cup—academia. Or, not.

I often get extremely uncomfortable when peo-
ple comment on how smart I
must be. Part of this, naturally, is
my ingrained sense of social con-
vention: don’t brag, don't hurt
anyone else’s feelings. How am [
supposed to answer when some-
body asks me, “So, you must be
a genius, huh?” Another part of
my discomfort is the facr that
don’t consider myself all that
much more intelligent than
most people. | happen to be a
very good test-taker, and [ care a
lot about doing well in school
and, more importantly, about
learning things, and that is prob-
ably why I've been getting into
special programs for practically
my entire life. My parents tell
me I learned to count at two and
read sentences at four, and that
I taught myself how to do
both.“You learned to count by
watching my digital clock at night,” he recalls,
“and we had the hardest time convincing you that
zero doesn’t come after 59.7

['ve had exactly two years of normal school,
kindergarten and scventh grade. | took an 1Q test
after my kindergarten year to get into Quest, an
accelerated program for first through sixth
graders. The minimum score for full-time Quest
was 135, so I know I must have gotten at least
that, but I dont know my exact score. [ still don't.
My parents never told me, and when I got a little
older, I decided it was much better not to know.

I stayed in Quest throughout elementary
school, so I can’t really compare it to normal
school. But from what I've gathered from my
brother and some friends, it was pretty much like
normal school, except that we went through
more material and faster. My junior high was

fine. I was in humanities there, an accelerated
social studies/language arts class, and honars
math {pre-algebra), but I had a basically normal
curriculum. It was during life science in the fall
of seventh grade that I heard about the Center
for Talented Youth (CTY), Johns Hopkins
University Talent Search.

I took the SAT test in January, when I was 12.
Dad arranged to send my scores to a couple of
community colleges and the University of
Washington (UW). T didn't know what to make of
my score when [ got it, but all the friends [ asked
seemed to have done worse than | had, so I Felt
rather pleased with myself.

Several weeks later, UW sent me a packer of
info about the Early Entrance Program (EEDP). My
parents looked it over and strongly encouraged me
to look into the program. I agreed to investigate,
but I didn't really wane to go into EEP We
arranged for an interview and a tour of the rran-
sition school.

It turned out that my student host was Tanya
Rehse, an old classmate from fifth grade. The day
started at 8:30 with history, then English. Then
Tanya tock my mother and me to her college
class, Psych 101.

“What do you think is a big class?” she asked
me as we took seats near the front. “How many
students?”

“Thirty. maybe?” 1 suggested.

Tanya smiled at me with a poor-innocent-child
kind of look on her face. “This class has more
than 200 kids in it,” she informed me.

I was impressed. Pm not any longer, of course,
because I took the same class myself last year.

I don’t remember much about the interview,
except that we discussed my trip to Amherst
and my writing, and at one point one of the
women said, “I sense your ambivalence abour
coming here.” I dida't dare ask whar ambiva-
lence was. I personally think I did rather piti-
fully in the interview, mostly because T was my
typical, withdrawn, stammering self. They must
have gotten a good impression of me, though;
I know for a facr that there were more than 14
other students applying for che Transicion
School that year. | had w prove my worth once
more, though, so Mom arranged to hav: me
take the WPCT test. Normally, I would have
had to take the Stanford-Binet, too, but siace [
took the SAT, I was exempt. [ did well enough
to make Dr. Robinson, the director of the pro-
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gram, and Dr. Noble, the EEP counsclor,
happy.

At this point, I started telling people in school
that I wasn't coming to school next year. I liked the
dances and lunches in seventh grade; but other
than that, school wasn’t especially thrilling for me,
and I had absolutely no problem with leaving it.
Somehow, berween the interview and the end of
school, I had absolutely gotten my heart set on
going to TS, I'd always been dimly afraid of high
school—not high school in general, just my senior
year. I thought I would walk around in a perpetu-
al gray fuzz of apprehension—going off to college,

entering the real world, becoming an adule, Tknew

that through TS I would be able to avoid chat, and
going to UW would simplify my college choice
encrmously. And, in being a kid while I went, I
wouldn't have to face all the somewhat sinister
implications of being an adult. I'm not sure why |
thought this, since going to college early actually
forced me to stars acting and feeling more like an
adult, but that’s what I thoughe.

I did all right in transition school history,
English, and pre-calculus, bur physics was a seri-
ous prablem for me. Qur grading system was
based on a 1-2-3 system: 1 meant we were doing
very, very well, 2 meant we were progressing nice-
ly, and 3 meant we were in trouble. My firsc-quar-
ter grade was a 3. ] think it would have been a 4
if the grading system had gone that low. I really
didn't like the class, and I think the only reason
my grade improved in the second quarter was that
I wrote an English essay on my puzzlement with
light, and my English teacher showed it to my
physics teacher. “Aha,” he must have thought, “she
does think about physics! Maybe there’s hope for
her!” My physics weacher sumewhat deficately sug-
gested that | might do better in fields other than
lab science, bue | recently took a non-calculus
physics class and got a 3.8 in it and enjoyed it. I
suspect his physics class isnt the best predictar of
fater performance, maybe because he used to
teach grad students, who had years of experience
in hard science. I didn't have that backgreund and
neither did most of my classmates. Most of the
time, this wasn't a problem for us, and really, I
think the physics class prepared me for the worst
LW could dole out. Maybe it was a good thing?

During spring quarter, my classmates and I got
to drop physics and take our first university class
instead. [ took astronomy 101. I've always liked
astronomy, and the speech class | had reluctandy
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concluded I ought to take was full. It was an intro
class, one of those large ones Tanya had introduced
me to. Once I got used to the lectures, I did well in
the class and found I liked the universicy format.
One of the things I liked was my anonymicy.
Though I know teacher-student communication
makes for better learning, I have always been shy,
so I appreciated being left alone during lecture.

Dr. Noble cornered me one day and suggested
that I apply for the honors program. She assisted
all of us in planning our fall schedules and rold
us about our high school defi-
ciencies and why it was a good
idea to get rid of them as quick-
Iy as possible. I was planning on
taking a 400-level English class
on Arthurian romance, but Dr.
Noble told me it was a bad idea
and suggested that I take a writ-
ing link instead. She also sug-
gested that I not take summer
classes that year, since TS was a
fairly stressful year and I needed
to recupetate. | followed all her
suggestions. | was sortof embar-
rassed one day when Dr. Noble
asked us all what we thought
wed like to major in. Ocher stu-
dents responded with computer
science, ‘engineering, medicine,
women’s studies, but I was the
only person who said English. I
didn't really know whart I wanc-
ed, which gave me a lot of waor-
ries for the next year or s0. Bue, after a few ralks
with my dad and Dr. Noble and some straighten-
ing out in my own mind, I came to terms with my
somewhat annoying indecision and indirection.

Every once in a while during my TS year and
my freshman year, | wished I had stayed in junior
high, mainly so that I'd have some friends to do
things with. Most of the time, however, I haven’t
regretted my decision atall. 1 was bared in school.
I had nowhere to go. And I found better, if fewer,
friends at EEP than in seventh grade. Burt every
once in a while, I'd start feeling lonely and isolar-
ed, and T wondered what going to-high school
would have been like.

Although my first day as a full-time college
freshman was a very anxious one for me, I soon
sertled in and enjoyed myself. The classes were no
harder than TS, and there were fewer of them,

One of the things I liked was
my anonymity. Though |
know teacher-student
communication makes for
better learning, I have always
been shy, so I appreciated
being left alone during

lecture.
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I don't know how well I

would have done in high

school, but by now, I don'’t

really care.
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since a full load is three, five-credit classes instead
of four. I did miserably in calculus and gave up on
it after the first quarter, but over the next two years
I tried classes in philosophy, oral interpretation,
psychology, drama, and more astronomy, in addi-
tion to my honors core coutses, western civiliza-
tion, and chemistry. [ fell in love with the field of
psychology. This, I decided, would be my major.

Lately, I've been thinking about medical
school. It's not that I want to go to med school 10
be a psychiatrist; I want to be a psychiatrist so [
can go to med school. That's one
thing about me and my waver-
ing on my major. I want to
learn, and I want to learn a lot. 1
like psychofogy because it tells
me how people’s minds work.
Medicine tells me how people’s
bodies work. Chemistry and
physics and astronomy teach me
how the rest of the world, the
constant part, works. I think
that's what made the Early
Entrance Program such a perfect
choice for me. | want to learn so
much, and skipping high school
not only spared me the slow,
agonized learning thar other
people are willing to adopt, but
it gave me four extra years in
which I could explore my world.
If T had stayed in high school, I
would have been wasting my
time. That is the firm conclusion
I've come to after a very small amount of thought.
I'm absolusely sure about this because I fic in ar
UW. I'm competent to handle the workload and
the adult responsibilites. And, very importantly,
P'm comfortable at UW. It's my school. I do won-
der what high school would have been like, but
that's more of an objective, abstract interest. |
haven’t declared my psychology major yet, but 1
will in the fall, once [ finish my physiological psy-
chology class and, I assume, ger a 4.0.

I'm doing some cognitive research over the
summer, specifically tests on infant monkeys in
the basement of the medical center. It’s really
interesting, and I almost don't mind the heat, my
hair tickling my face for two hours, my long-tailed
macaque subject who screeches and pitches fits at
the sight of any male, the cold salty smell of the

juvenile room, and the constant worry that 'm

going to get encephalits and die. My, what an
interesting consequence of falling on my head at
six months. If I had been a breath under 16 when
I applied for the position, they wouldn'c have
taken me. [ afso have to have permission from my
patents to be a subject in psychology studies for
extra credit. Most of the time, my fellow students
are understanding and still trear me as an equal,
even after they learn my true age (which I don't
broadcast), Unfortunately, the university itself
isn’t very well equipped to handle minors in its
school system. Dr. Noble once told me about an
apportunity to carn some maney being a psychi-
atry “patient” for the adult psychiatry board fiaals.
When the student asked my age and } told him I
was 15, I was taken out of the room and apols-
gized to because [ was too young to be a partici-
pant. [ did get the money, so I'm not overly vexed
at them, but the application | filled out never
mentioned the age requirement, | usually have 1o
be very careful to check about policies on minors,
permission slips, and alcohol at parties.

Every once in a while, usually during class
while I'm taking notes, or walking 1o the EEP
lounge from the untversity bookstore, T'll take a
sudden step out of myself and think, O&, my! I'm
a junior in college now and I just turned 16. I'm at
least three years younger than all the other juniors. |
can’t even drive and everyone just accepts me! It
shocks me for a second and then I think, “coot,”
and move on.

EEP is a good program. [t gave me, among
other things, mental stimulartion, a source of pride,
better understanding of what | and other people
can do, and the knowledge that people don’t have
1o conform to the standards of modern education
if they're really suited for something clse.
Apparenty, [ was. I don't know how well I would
have done in high school, but by now, [ don’t real-
ly care. I know other people equally as smart as [
am have done fabulously in high school. 1 don™t
know exactly what it takes to qualify for Early
Entrance, other than good academic performance,
an enjoyment of learning, and a willingness to
leave the social atmosphere of high school for the
academic atmosphere of college. Not 1o say we
don't have parties and get-togethers and sleepovers
and fun, but we do it in the context of a universi-
ty education. I genuinely enjoy school. | did before
TS, but net as much, and it wasn't as much of a
priarity. Now, school isn't just the biggest part of
my life, but the most important, and the most
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interesting, | think it would have to be for anyane
in the Early Entrance Program.

Dan Shiovitz

Dan graduased from the University of Washington,
with a double-major in computer science and
English. He is currently a first-year graduate stu-
dent in the computer science program at the
University of Wisconsin, Madison, working towards
a master’s degree.

Since age two, ['ve lived in various Seattle
neighborhoods, and I've always attended public
schools, partially for financial reasons, but par-
tially for philosophical reasons on my parents’
part. My early memories of preschool are buried
too deep to extract, and I have only one memo-
ry of kindergarten. In che middle of a class pro-
ject involving doing designs in chocolate pud-
ding on wax paper, [ was snatched from my desk
and told to proceed down the hall to an
advanced reading group.

In elementary school, I was in the APP classes
(Advanced Progress Program), then called IPP
{Individual Progress Program). All either acronym
rmeant was that | was in the higher of the two gift-
ed programs avzilable in the school system. In
Seattle schools at least, these gifted programs were
always situated in the neighborhoods with a high
percentage of minorities, in order to insure thac
the schools would have a balance berween White
and Black students. Of course, what this really
meant was that the gifted kids, who were almost
all White, and the more diverse regular students
hardly mingled at all. However, the high schools
did not have separate gifted programs, merely
advanced placement classes, so if I had continued
on the regular track, I would have seen a much
more diverse student population.

My education in elementary and middle school
was pretty good, and 1 was generally happy. 1 have
vivid memories of a few really excellent eachers, and
other memories of amazingly unexceptional ones. 1
never skipped a grade, but I was one of the last hand-
ful of students to take advantage of an unusual pro-
gram that allowed us to spend fifth grade at the mid-
dle schoo! instead of the elementary school.

Duting seventh grade, I participated in the
Johns Hopkins Talent Search and took the SAT.
My scores were high enough to convince the peo-
ple ar the Early Entrance Program (EEP) at the
University of Washington (UW) to speak to my

e e e e
——————————e—— e T e —

parents. I ended up in the program's offices for a
few days taking tests, the only ones of which |
remember involved stacking colored blocks and
reciting strings of numbers. I'm not sure what
happened next, but the end result was that [ got
invited to enter the EEP. My mom thought I
oughe to enter this pregram, which would mean
missing at least my cighth-grade year. Worrying
about lost ftiendships and hard work and swff, |
didn't wish to do it. Hot words ensued.
Eventually, after discussing the situation with the
program’s counselor and a few
former students, I decided to try
it. In September, I entered the
transition school (TS} on cam-
pus, which is the one-year
preparatory program prior to
UW entrance.

My TS classmates reminisce
about it being quite hard work
and needing to stay up late to
write papers. I recall it as being
hard, but not as hard as they
said. This may be partially due
to exaggeration on their part,
and parrially due to my instinct
at the time, which always led me
to sacribice hard work in order to
get more sleep. In retrospect,
this may have been the wrong
path to take. Support for this
theory is given by the fact that
m)’ Pfogl'CSS rCPOrtS a]mDSt
invariably consisted of "Daniel
is a bright student, but should really be working
harder,” and that I came close to failing one of
the four courses due to the deficit herween the
number of assignments [ had turned in, and the
number I was supposed to have turned in.
Eventually, I muddled my way through, and
graduated from this section of the program ar the
end of the year.

Once again, there was disagreement in my fam-
ily over my future plans. Unknown to me, my
parents had expected that | would enter high
school after completion of the program. I, who
had initially been opposed to the EEP program

| but was now a full-fledged supporter, had been

under the impression I would continue with the
actual early entrance to college. This time, how-
ever, | was triumphant, and in September |
became a freshman,

My mom thought I ought ro
enter this program, which
would mean missing ar least
my eighth-grade year.
Worrying about lost
[riendships and bard work
and stuff, I didn’t

wish to do it
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Although occassionally racked
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As [ write this essay, it is the summer after my
fifth year of college. I am currently double-major-
ing in English and computer science, and I expect
to graduate in the spring of 1997. My grade-point
average is approximately a B+, and will hopefully
continue to rise as it has for the past owo years. For
comparison purposes, this is significantly higher
than the university average, but probably lower
than the average for Early Entrance students.

The statement about my GPA rising should
have alerted you ro the fact that my early college
years were nothing to be proud
of. While never actually failing
any classes, my performance was
not particularly good, either. It
was not so much that the classes

with doubs and the usual teen ¥<r< specilly difficult for me,

angst, I'm not worried about

what will happen. I do feel

bur that I had no reason to care
about them. Thar, combined
with not having developed
enough practical seudy skills, lefr
me in bad shape. Stll, my recoed
was spotty rather than uniformly

P?‘fpd?ﬁdﬁ?’ tbeﬁ;ture, and [ glum. I had high marks in some

don't think I suffered by
entering college early and

bypassing high school
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psychology classes and was quite
close to declaring a major there-
in, when | realized my English
grades were, in fact, much high-
er overall. I had discovered that
1 enjoyed both reading literature
and writing about it, so [ entered
the English program ar the start
of my third year. This was also
roughly the time that my grades
started to rise. Tentatively at first, but then faster,
they soon climbed upwards. This pleased me, and
apparently it also pleased the admissions pecple in
the computer science department, because when |
applied to that department at the end of my
fourth year, they were willing to overlook most of
my eatly grades. I decided 1o major in computer
science in addirion to English, not only because [
discovered an interest in almost all parts of the
field, bur also because the additicnal major would
make it much easier to get a job when | graduated.

My entry GPA was really not quite up to par
for the average of thar department, and to this day
I am convinced that the deciding conversation
becween the admissions committee members went
something like “Well, I suppose we can squeeze
one more in. Who's the best on our reject pile?”

“Some kid named Dan Shiovitz.” And thar, as

they say, was that.

I hope ! have not disappointed rhe guardian
angel thar was responsible for my admission, and
I am indeed proceeding with better grades wirhin
my two majors than without. Along the way, I
have managed to take a good amount of Hebrew,
psychology, general philosophy, and various other
coutses from a wide range of disciplines.

Overall, [ am generally pleased with the acade-
mic aspects of carly entrance. It is hard to specu-
late about the alternarives, of course, and when-
ever people ask if [ wished I had gone to high
school, I point out chat I didr’t, so how can I
know? Burt certainly, there were a lot of good
things about pursuing my education this wzy.

I have even less facts with which to discuss the
social aspects of my decision. I've never been a
very people-oriented sort of person, and cne of
the benefits of the psychology classes was an :atro-
duction to psychulogical typing and a greaver
understanding of personality differences. My
friends are different now than they were in previ-
cus schools, and [ have indeed lost conrtact with
most of the older ones. In general, though, strong
friendships will not be broken when one of the
people changes schools. I don't know what o say
here to someone worried about this except that
new friends are also a good thing, and that my
Cxperienct: has Shown me []'lat YOU. kccp []']C Ol(i
ones who you care about. In regards to my farure
life, { have no personal goals or aspiratiens, save
that [ would like to go parachuting somerime.
Although occassionally racked with doubr and the
usual teen angst, I''m not worried abour wha: will
happen. I do feel prepared for the future, and |
don't think I suffered by entering college early and
bypassing high school.

I’ll probably end up working in various com-
puting and technical fields after 1 graduate,
although I'm currently working on graduate
applications to the computer science program, so
the working world is still a distant shadow. Well,
not entirely, since I have done various jobs while
in school, such as working as a campus computer
lab assistant, but as permanent and exchusive activ-
ity, work and I are unacquainted.

I'd like o close this with a few things thar
might prove helpful to people cansidering g fred
education «n general, and early college entrance
in particular.

Remembert, there are differcnt kinds of gified
kids. People who are goed at one thing are not



always good at everything else, and shouldn’t be
expected to be. Conversely, kids who are good at
one subject shouldn’t be taught oaly in that sub-
ject—a well-rounded education is amazingly
important at all levels.

In the same way, kids learn differently. There's
no reason to teach everyone that it's a vital job skill
to be able to sit quietly at your desk and do work-
sheets, because it’s simply not true. Teachers are
not in the business of raising sheep.

All kads deserve to be educated to the level of
their abilities. Gifted kids shouldn't be pitted
against other special-interest groups for funding,
or for gerting teachers and supporr.

On thar note, I'll conclude. This essay is dedi-
cated to all the good teachers I've had; 1 hope you
know who you are. Thanks.

Justin Smith

Justin is currently as Caltech working in computa-
tional and neural systems, a multidisciplinary field
combining neruobiology. electrical engineering, and
computer scitnce, among other fields. His long-term
plans include working in pattern recognition, deci-
ston theory, and ultimately, artificial intelligence.
" Justin is also active in theater arts at Caltech.

[ arrived at the Texas Academy of Mathematics
and Science on August 24, 1995. As | walked
through the main entrance, firte did I realize alt
the experiences [ would have while in the dorm.
AsT locked around my dorm room for the first
time, | couldn’t help but think, £ have to live bere
Jor two yeari? It was a small, 10 x 16 foot room
with a sink, two beds, and two desks. And I had to
share this crowded space with another person, a
complete stranger whom T hadn’c even met yet.
A first, | didn't chink it was worth living in the
dorm to get the type of education few people in
the world can claim to have had. But, as [ [ook
back on the experiences 1 have had so far, [ real-
ize how wrong I was.

TAMS is an incredible experience. Imagine
400 people, some of the most gifted high school
students in the state of Texas, all living in one
dorm and attending college-level courses on a
daily basis. Then, imagine exciting organizations,
o n-campus events, and frequent, sponsored trips
to various places in the Dallas/Fort Worth area

and around Texas. Take all of that, mulriply it by
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organizations, and social events makes TAMS two
of the best years they have in their academic life.

But if | go to TAMS, [ would have to leave my
home. My friends!

It is hard to adjust to TAMS at first. The com-
bination of leaving home, having 2 roommate you
don't know, and the concept of dorm food is scary
for a lot of people. You also have to leave your
high school friends behind and make new friends,
which isn't easy. Members of the TAMS staff work
hard to help everyone adjust, and they are con-
stantly coming up with ideas to
improve the transition. There
are lots of clubs to get involved
in, 30 it’s casy to find people who
have the same interests as yours.

The important thing is to get
involved from the start. Once
you make friends it is easier to
adjust to the dorm. Knowing
other people who are in the same
boar helps a lot. It is a worth-
while experience, but only as
long as you don't become a room
hermit, Afeer all, no one likes
hermits.

The classes are just like high
school ... right?

Wrong. Al the
TAMS students take are regular
university courses with regular
university students. That’s what
differenciaces TAMS from all
other similar programs in the
country. Granted, you will be in classes mostly
made up of TAMS students the frst semester, but
at time goes on, you will be in classes with fewer
TAMS students. Last semester, I was the only
TAMS student in one of my classes. Also, you
may think you can just breeze through college the
way you did in high school, but you can’t. You will
have to actually study. It sounds horrible, but it
isn’t. You learn to work studying into your class
schedule, club meetings, and personat life.

I'm a member of several organizations at my
school. Are sthere any clubs at TAMS where [ can
[find other people who bave this interest?

There are many organizations at TAMS, and
they all cater to different interests and hobbies.
Get involved in organizations that sound fun to

COUFS£S

1,000, and you have TAMS. For many students, | you. They are a way for you to meet other people
the unique combination of academics, people, i like you and to get involved in the TAMS expeti-

The important thing is to get

involved from the start. Once

you make friends it is easier to

adjust to the dorm.




bi

You will have to actually
study. It sounds horrible, but
it isn't. You learn to work
studying into your class
schedule, club meetings, and

personal life.

242 % Fah {998

The Journal of Secondary Gifted Education

TP ——ieerareraamr v —
e ——— s

—

ence. There are organizations for people who like
to play games, like to debate, play an instrument,
want to go into math or engineering, and peopie
who want to preserve nature. There is even a the-
ater group at TAMS.

1 like to be spontaneous. Will there be anyone else
around like me?

A lot of things around here are spontaneous,
and that’s one of the things that makes TAMS
special. An actual network recently sprung up on
my wing simply because we wanted to create one.
Informal things like that happen
all the time. One of the jokes at
my interview day was that would
stay up all night arguing over the
relative properties of zero and
one. That’s actually pretty close
to the truch. While there is a
group here that debates current
issues, a lot of people will get
together and argue over the
strangest things from dawn until
dusk. Of course, you may be
wondering whether anyone
S]CCPS afDund hCrC. Some OF us
do, and some of us don't. Either
way, it is part of the experience.

But I've never had to study
before. I don’t even know how to
study!

Most people arriving at TAMS
have probably spent less than 15
tinutes total in their lives actu-
~ ally studying. It’s not easy in the
first semester because you have to learn how to
balance your time and your budget, study, and
keep organized. There are seminars designed to
help you learn how to do some of these things,
but there is one thing you must have before com-
ing up herc: willpower. There is no one here who
will make you get up and go to class. There is no
one here to make you study for exams. It’s all up
to you.

T don't bnow ... living in a dorm sounds so borrible!

The idea of living in a 50-year-old dorm, shar-
ing 2 community or suite bathroom, and (ack!)
eating dorm food isn't appealing to many people.
But it’s cool. Everyone hete already has one trait in
common—we’re all gifted in math and science. It
gives us a common bond on which to build rela-
tionships. Once you get caught up in activities
and friendships, you forget the fears you had

about dorm life, and you learn o tolerate che
dorm food. After you go home for winter break
you will be surprised at how strange.it is to have to
adjust to home life again. At some point, you will
even come ta think of the dorm as home.

What don't you like about TAMS?

Someone once told me that in college, if you
don't have anything else to complain abaut, you
complain about the food. Well, I'm complaining
abouc the food. [ never thought home cooking
could be so good until I lived off of dorm food
for an entire semester. In all faicness, the cafeteria
can cook pretry good food semetimes, bur bring
money, just in case you need to make an emer-
gency fast food run.

Seeing as TAMS is barely a decade old, there are
still problems; bur, by now, most of the problems
are minor. Everyone has a complaint about one
rule or another, and a lot of people complain about
the mandatory junior seminars. However, most of
us acknowledge that the rules do serve some pur-
pose——if nothing else, our parents wouldn't let us
come without them. And the rules aren’t really that
bad compared to some of the other programs [ am
aware of. There are also problems regarding che
English courses we have had to take, bur as far as
I know, the problem has been remedied.

Due to its relatively young age, TAMS is also
dynamic. Changes are being made to make the
policies as transparent as possible while making
life for all of us easier. Something to keep in mind,
though, is that TAMS won't work for all people. If
it does work for you, then you will have the expe-
rience of a lifetime. { would go through it all
again, take up the opportunities I missed, and re-
experience the opportunities I had. As I walk our
of this derm for rhe fast time, 1 will, without a
doubt, cherish the past cwo years of my life.

Jennifer Snyder

Jennifer Snyder is at the Maxwell School of
Citizenship and Public Affairs ar Syracuse
University, pursuing both a masters and doctoral
degree in economics. Her specialty areas include eco-
nomic policy in Latin America and international
economics and public finance.

Four years ago, [ had to make a decision, a
decision that would affect the rest of my life. 1
chose a path that was very unusual—I chose o
begin college ar the age of 14. T discovered the
Program for the Exceptionally Gifted (PEG) in



eighth grade. PEG received my name through the
Midwest Talent Search and sent me mailings on
the program. At first, I was not interested in the
program. However, my mother thought we
should ask for more information before ruling it
out as an option. The more information we
received, the more I became interested in PEG,
and the more my mother started becoming net-
vous about letting her 14-year-old daughter from
Minnesota go halfway across the country to a
small town in Virginia.

[ had two other options. One choice was 10 go
to the public high school in my town, a suburb of
Minneapolis, and try to complete high schoaol
faster than the average student by doing supervised
independent studies in addition to the typical
classwark. This option would entail teaching
myself the material in a semester instead of taking
a full year to learn it in the classroom. The other
choice was 10 go to a private high school that
insisted I take the mainstream high school courses
and would not allow me to advance ar my own
pace. Neither of these options were ideal.

PEG was unique. It offered me the chance to
pursue academics at a challenging pace and have
a peer group my own age with whom I could talk
and share experiences. I admit, at first I did not
believe that ] could be successful in college—that
I could do well both academically and socially. I
was in eighth grade, planning on completely skip-
ping high school and becoming a college student
ac the age of 14. It sounded crazy to even consid-
erit, and my teachers, family, and friends thought
that | would not succeed. However, I had to try.

That first semester was by far the most difficult
of my college career. | needed to adjust to living
in a dormitory, as well as living thousands of
miles away from home. I had a peer group that
understood me and accepted me, which was
something [ had never experienced before in my
entire life. The camaraderie I shared with the
other gitls in the program helped smooth the
transition from home to college. I also needed to
adjust to a different academic environment. [
began college with the impression that 1 was
@aing to become a doctor, therefore I took many
science classes. My first test was in my principles
oof biology class, and I received an F I was
absolutely devastated. After that, I actually stud-
ied for all of my tests. Studying is a very impor-
tant concept for a college student to learn, and
a frer my firse rest, [ definitely learned that lesson.

Early Entrance to College

(By the way, I did receive a B as my final grade
in the biology course.)

My sophomore year was the year to decide my
major and to prove to myself and to everyone
else that I could succeed academically in college.
That year [ discovered mathematics (calculus)
and economics, and I learned to enjoy Spanish,
my true academic loves and my major and
minors, respectively.

My third year in college was the year | really
became integrated with the rest of the campus. |
began taking leadership roles,
serving on committees, joining
societies, which increased the
number of my traditional-aged
friends. That was also the year I
received the Harry S. Truman
Scholarship, a $30,000 graduate
school award for people interest-
ed in pursuing a career in public
service. | was selected as one of
70 students pationwide, and 1
was the youngest studenc ever to
become a Truman Scholar.
Competing in this national
scholarship program helped me
focus on what I wanted to do
with my life and decide what was
important to me. At the end of
my junior year, I spenta month
fiving with a family in Costa Rica
while taking intensive Spanish
language and culture classes.
This experience reinforced my
plans to work in the international arena.

During my senior year, I was the restdent advi-
sor for some of the PEG sophomores and the
older entering PEG students. | was presidenc of
the college Honor Schalars Society, was involved
in many other organizations, and I had to write
my senior thesis. This final year was all about sur-
vival. I was ready to move on with my life, and I
felc comfortable and confident doing so. [ gradu-
ated magna cum laude from Mary Baldwin
College three months before turning 18.

Deciding to go to PEG and Mary Baldwin
College was the best decision 1 have ever made,
and I will never regret that choice. Mary Baldwin
College, a small, liberal arts, all women’s college,
provided me with the environment [ needed to
become a self-confident, mature adult who has
learned to integrare and socialize with people of all

PEG was unique. It offered
me the chance to pursue
academics at a challenging
pace and have a peer group
my own age with whom [

could talk and share

experiemes.




[ would advise any student
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ages. [ have come a long way from the shy, self-
conscious girl who entered PEG in 1992,

Currently, I am studying for my master of arts
in international relations degree at Syracuse
University’s Maxwell School. My concentration
is international economic policy and my geo-
graphic area of interest is Latin America. After
receiving my degree in a year and a half, I plan to
work as a foreign service economic officer.

I would advise any student facing the same
problems and decisions [ had to make five years
ago to consider the pros and
cons of alternative options avail-
able to them, including the early
college experience. Then, after
full reflection on all possible
opportunities, decide on a pro-

fk(,'l'ﬂg t/?f same pmb[emj flnd gram or school that provides

decisions [ had to make five
years ago to consider the pros
and cons of alternative
options available to them,
including the early college

experience.
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both challenge and support.
The next step is to work hard
to get the most from the experi-
ence. Be willing to take risks. It
was a big risk for me to begin
college when my friends were
starting high school. I am so glad
that [ decided to try an early col-
lege experience. The Program
for the Exceptionally Gifted at
Mary Baldwin College is not the
right program for everyone, but
it was the right program for me.

Arturo Zamora

Arturo Zamora is a junior at the
University of Washington working towards admis-
sion to the department of aeronautics and astronas-
tics engincering. He is also pursuing a minor in
speech communications. Arturo plans a career in
aeronautical engineering. In the summers, he interns

at the Boeing Company.

I was barn in Mexico City, but have lived in
the United States most of my life. I am now a
junior at the University of Washington, as a pre-
engineering major working towards admission
to the aeronautics and astronautics department.
I hope to gain a master’s degree in engineering
and work for Boeing upon graduation. Aside
from school, 1 enjoy messing around with friends,
wasting time on the computer, reading, and
sports, [ find building airplane models a relaxing
and enjoyable pastime, and I hope to get into

radio controlled model aircraft.

I consider myself to be your typical 16-year-
old; I like to drive around with my buddies, go
camping, play basketball, and generally run amok.
Somewhat paradoxically, I also know 1 am not
exactly the average 16-year-old, nor are my bud-
dies. We have all chosen to acecelerate our educa-
tion by skipping high school and entering the
University of Washington via the Early Entrance
Program (EEP). I want to emphasize first and
foremost, however, that we aren't “brainiacs,” nor
are we a bunch of mad scientists in the making |
would like to dispel any and all stereotypes such as
these, and let everyone know that we are just like
everyone else, save for the fact that we are capable
of accelerating our education and have chosen to
do so.

There are many youths who are capable of accel-
erating their education, but not all of them choose
to. It is an important decision that musrt be made
carefully and with a full understanding of the com-
mitments involved. Above all, however, the decision
must be made by the capable youth, not by moms
or dads or brothers or sisters, The following is an
account of how I learned abour the Early Entrance
Program, my decision to apply, my year of transition
school, and my first year as a college student.

One of the most influential factors that came
into making the decision to enter early was my
experience in the American school system. |
always loved school. Learning and playing games
in PE, and recess always made schoal fun.
However, there was very little challenge.
Furthermore, there were always a few classes thac i
didn't think I needed and bored me out of my
mind. The lack of challenge did provide, however,
a lot of free time, which [ used to go out and have
fun with my friends whe were also excelling in
class. Likewise, without having to worry too much
about homework, I was free to play any after-
school sports I wanted to,

One way that the school districts remedied the
lack of challenge was by enrolling the brighter stu-
dents in gifted programs. From second grade up
through fourth [ was in the Planned Enrichment
Program (PEP), which was a great program for
kids like me. We worked on developing logic,
problem solving skills, pattera identification, and
so forth. It was an excellent program, but as with
many other programs, such as the Able Learners
Program (in which | participated in throughout
fifth and sixth grade), it only met once a week.
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Therefore, I met challenge for roughly 20% of the
school week.

Challenge became greater as I advanced
through elementary school and into junior high.
I enjoyed teaming algebra and geometry, as well as
basic biology and geology. There persisted, how-
ever, a general lack of challenge. As much as I
enjoyed school, 1 still found that it quickly
became tedious, All of my classes, except math,
rapidly became monotonous, and I would lose
interest. I very easily compensated for the monot-
ony by playing after-school sports and spending
my ample amounts of free time having fun.

The Center for Talented Youth {CTY) Talent
Search presented my first real challenge. While
in seventh grade, I was invited to take the SAT
and 1o have my performance compared against
that of college-bound seniors and others of my
age. [ wasnt too happy with my score of 950, but
I was able to up that to 1010 the next year.
Having participated in the CTY Talent Search
proved to be one of the best things in my life.
Asa result of my scores, | was awarded a one-
class scholarship at Gonzaga University in
Spokane. I decided to take freshman psychology
and had a great time. ! lost some of my free time
due to the reading and studying the class
required, but I had no complaints.

The second, and perhaps more momentous
result of the CTY Talent Search came in the mail

when I was tn eighth grade. In the envelope was ;

literature about the Early Entrance Program at the
University of Washington and an invitation to
apply. I decided I would like to give it a shot, so
ray family and I began the application process.
This consisted of the Washington Pre-College
Test, an IQ rtest, and two interviews with Dr.
Nancy Robinsen and Mary Kollar. Dr. Robinsen
was the director of the Center for the Study of
Capable Youth and co-founder of the Early
Entrance Program (EEP), and Ms. Kollar was the
principal of the transition school (TS). I was
accepted into the program, but chose to wait a
year to complete ninth grade and allow my facher
ample time to find work in Seattle.

The decision to apply and accept the invitation
took a lot of thought. I wanted to take on a new
<hallenge and it sounded like a loc of fun. I was
well aware of the commitments that would have
to be made, from twition to the increased amounts
of homework, but I decided | would still enjoy ic.
It is important to remember that this is a decision

that has to be made by the student. Perhaps more
important is the motive behind the decision to
accept the invitation to the Early Entrance pro-
gram—it should be the desite to learn, not to
impress people or ro fill empey time. Transition
school demanded my full concentration and
resources, both academic and emortional.
Transttion school is specifically designed to pre-
pare students for college life. Students take pre-cal-
culus, history, physics, and English for the first owo
' quarters of the year, then physics is dropped in
order to make room for a college
elective in the spring quarter.
These classes progress more
quickly than high school courses
and provide far more challenge.
For many students, TS, in and of
itself, is a dramatic acceleration.
The student can expect an aver-
age of four hours’ worth of

can fluctuate greatly. I had days
with virtually no homework, and
weekends with 10-hour physics
lab write-ups. At TS, time man-

with the classes. It is imperative
that the student be motivated
enough to complete all the
homework and do the proper
amount of studying.

Now, I don't mean to scare
potential students away, but [
feel it is of great importance that
it be understood that TS is a big commitment.
Although there is a lot of work, there is also a greac
amount of fun. Once a week, we went to transi-
tion school PE.. The big cheeses ac the Center for
Study of Capable Youth feel it is important not
only to exercise and develop the mind, but also
the body. RE. provides a great way o exercise a bit
and have fun running around like a kid should,
and a great way for the students ro get to know
each other.

Once the students develop friendships, they
tend to take off. My friends and I took advantage
of the new freedom of having class on campus. We
ate ourt often, went canoeing, played racquerball,
went to the climbing wall, and went downrown.
Even though there is a lot of homework, there is
still plenty of time to get together with friends and
goof off like all kids should do once in a while.

[ was well aware of the
commitments that would
homework per day, although it have to be made, from tuition
to the increased amounts of
agement is taught hand-in-hand  Lomework, bur [ decided |

would still enjoy it.
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Along with the jump in
educational level, there is also
a jump in the need for
responsibility and emotional

maturity.
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For some reason, people always seem to think
that joining the Early Entrance Program means an
instant death to the student’s social life. Similarly,
a great many people ask, “Whart about the prom?”
Well, as T just stated, there is no loss of social activ-
ity, just the addition of academic responsibility. As
far as the prom and other high-school matters such
as dating are concerned, there are mixed feelings.
Most people, such as myself, really don’t care 100
much about the prom. I always thought it was of
no great importance, and quite frankly, a head starc
in life is a wee bit more exciting
than a dance. Some EEP students
do, however, go to cheir respec-
tive high schools for homecom-
ing and proms.

The question of dating doces
become a bit—for lack of any
other word—weird. The admin-
istrative powers that be strongly
discourage dating, as there are
plenty of other things to worry
about while in transition school,
and a great deal of stresses and
pressures that need not be com-
pounded by thoughts of “Does
she like me?” and “The opposite
sex sure is confusing!” lavariably,
however, some dating does take
place, but the students usually
learn that the head honchos are
right—it’s not a good idea. Allin
all, though, everyone ends up
being everyone else’s buddy.

Upon completion of transition school, we are
set loose on the university. We get to be full-
fledged freshmen and choose our own classes and
begin our educational careers. However, we are
not able to declare our majors until we complete
certain high school deficiencies such as foreign
language courses, English classes, and math. Since
I am a native Spanish speaker and completed
ninth grade, [ was able to complete these require-
ments during my first year at UW. Most other stu-
dents, however, take two years to do so.

A benefit of having to keep connected to the
Early Entrance Program after completion of TS
is that we have various resources at our disposal.
Dr. Kate Noble is the resident counselor who is
always there to help with issues ranging from
which classes to take to more personal dilemmas.
Likewise, the transition schoel teachers are always

ready and willing to assist us in any way they can,
as are fellow students.

I have come to greatly appreciate the afore-
mentioned resources. Accelerating oneself acade-
mically is chailenge enough, but there is much
more to it than that. Along with the jump in edu-
cational level, there is also a jump in the need for
responsibility and emotional maturity. ! feel it is
imperative that I know what [ plan to do with
myself over the next four years and proceed 1o do
so. Along with the privilege of being able to
choose which classes to take comes the responsi-
bility of choosing the right ones, | have to make
progress on my intended major of aeronautical
engineering, but I can't totally focus an thar field.
We are enconraged to take at [east one class per
quarter that will provide variery from our intend-
ed major. Last quarter, 1 took a speech communi-
cations class and had a blast, so I intend to take
further classes in this area as a complemenc to
engineering courses in order to achieve a balance
of “right-brain, left-brain” use.

Because we have to begin planning our careers,
thete are new pressures and fears introduced that
typical 13- and 16-year-olds don't have to deal
with. I am lucky in that my parents den’e pres-
sure me to pursue a career that doesn't intetest ne,
but I do puta lot of pressure on myselt. [ gor a
3.7} average for the year, and although everyone
congratulared me for the good grades, I am slight-
ly disappointed. I got a 3.1 in a chemistry class in
which I should have done better, and 2 3.3 in a
math class in which I feel I should have definitely
done betrer. This type of pressure can be a bit
overbearing at times, but I just turn it into a moti-
vational tool. Likewise, there is the fear of whether
I am on the right track or not. How can I be sure
that I'm pursuing the career that I will enjoy the
rest of my life? The answer is, I can’t be sure.
However, as | proceed, 1 will have a greater under-
standing, and there’s nothing like experience to

‘provide real learning.

[ have learned a lot in the recent past abour a
great many things, from haw to rake derivatives
and integrals to the true value of friendship and
trust. I have taken a crash course in boy/girf rela-
tionships, and learned about the importance of
asking for help when i's needed. Most of these
lessons came the hard way, so it is important to
have a level of emorional maturity that can handle
the confusion, fear, and pain that often accompa-
nies these lessons. [ikewise, it is important o real-



ize that it’s all a part of growing up, and that our
choaice to accelerate our education has also accel-
erated growing up.

My experience with the Early Entrance
Program has so far culminated in the best way 1
can think of using the resources I spoke of earli-
er—I found out about the Inroads Organization.
[nroads is a non-profit group that trains talent-
ed minorities and hooks them up with sponsor
companies looking for interns. I was able to get a
summer internship with the Boeing Commercial
Airplane Group division of the Boeing
Company. [ am very excited about cthis, as [ will
be learning as much as I can about aerodynam-
ics and acronautical engineering. I will be getting
a great boost 1o my educational career. I also
have the opportunity to obtain a full-time job
with the company, upon graduation with a
degree in aeronautical engineering. Not only do
I learn and have a blast, but { also earn money
to pay for college.

For me, all the lessons [ learned and the fun |
had teaming and goofing off with friends I can
really identify with have been well worth the long
hours of homework and the fears and confusion. |
feel fulfilled with my academic and emotional
growth and with the knowledge that I am inch-
ing closer to adulthood. My hopes, dreams, and
the opportunities that lie ahead far ourweigh the
bewilderment and fear that I may have encoun-
tered in the last two years.

Early College Entrance
Programs

The Advanced Academy of Georgia (AAG) at the
State University of West Georgia in Carrollton,
GA. Eleventh- and 12th-grade students, non-
Georgians and Georgians, enroll as full-time college
students. They can earn college credits while simul-
tancously completing their high school diplomas.

The Texas Academy of Mathematics and Science
{TAMS} at the University of North Texas in
Denton, TX. TAMS is a state-chartered program
thar admits Texas high school juniors. Students
earm college credits and simultancously complete

a high school diploma.

The Texas Academy of Leadership in the
Humanities (TALH) at Lamar University in
Beiumont, TX. Students enter after their sopho-
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more year in high school and take only college cours-
es. The program admits Texans and non-Texans.

Simon’s Rock of Bard Cellege in Great
Barrington, MA admits 11th- and 12th-grade
high school students 1w take college classes.
Students can receive an associate degree after rwo
years, remain to complete a bachelor’s degree, or
transfer elsewhere as college juniors.

The Mary Baldwin College Program for the
Exceptionally Gifted (PEG) is Jocated in
Staunten, VA. The program is for females only.
They can enter after completing the eighth grade.
Students in the first two years of college study and
stay in dorms with other PEG students,

The Clarkson School is on the campus of
Clarkson University in Potsdam, NY. This pro-
gram accepts students after their 11th grade. It
provides a college curriculum in the sciences and
engineering, which serves as a bridging experience
to college studies.

The Residential Honors Program at the
University of Southern California in Los Angeles,
CA. This is a one-year, fuil-time residential pra-
gram in which students take college courses that
simultaneously fulfill remaining high school

requirements.

The Early Entrance Program at California State
University accepts students after the seventh or
eighth grade. Students attend a year-long transi-
tion school, during which they take some college
classes. They are evaluated for admisston as full-
time college students after that year.

The Early Entrance Program at the Universicy of
Washingron, Seattle, WA is a program of the
Halbert Robinson Center for the Study of
Capable Youth. It is appropriare for students who
are not yet 15 years old. Students enter the pro-
gram through a year-long transition school, dus-
ing which they wake some college courses.
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